- Public -

Guidance for Annual Review Meetings and Reports

This guidance should be read in preparation and in conjunction with carrying out
annual reviews of all children and young people with an Education, Health and Care
(EHC) Plan.

The appendices are linked to this document and can easily be navigated to by
clicking the links.

Tips for holding an annual review meeting

A good annual review of an Education, Health and Care (EHC) Plan should be
thorough, collaborative, and focused on the child / young person's progress, current
needs and provision. Here’s how you can ensure a meaningful review:

1. Preparation: Gather relevant documents, including the current EHC Plan (a
MS WORD version can be obtained by the SEN Team for ease of completing
the AR paperwork), reports from professionals, and feedback from the child /
young person and their family. Set an agenda to cover all key areas. See
timescale document (attached) regarding preparation time.

To limit photocopying costs - circulate the pre-meeting document via email to
professionals with an expectation that they will bring their own copy of the
paperwork to the meeting. Leaving only to send out a 'paper’ version to the
family.

2. Child-Centred Approach: Involve the child / young person as much as
possible. Their views, aspirations, and experiences should be central to
discussions.

3. Collaborative Review: Ensure that all relevant parties—parents, teachers,
SENCO, healthcare and social care professionals—attend or provide a written
contribution. Their perspectives are invaluable.

4. Assessment of Progress: Review the objectives in the EHC Plan, discussing
achievements and challenges. Consider whether support is adequate or
needs adjustment.

5. Future Planning: Discuss next steps, whether the child / young person is
moving to a new class or a new setting, requiring additional resources, or
needing a plan amendment.

There is further practical guidance on holding a person-centred annual review
available on the Council for Disabled Children website:

What is an Annual Review?

AR.Personcentredplanningmeetings.fINAL.pdf
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Should you schedule an annual review meeting that is cancelled or postponed
for any reason, it should be rearranged as soon as possible. Should parents/carers
cancel attendance on two occasions, the annual review meeting will need to be
completed in their absence if the statutory deadline for completing the annual review
is near or the review is overdue. Parents/carers can be supported to contribute via
completing their views or through a discussion on the telephone before / after the
meeting should they be unable to attend.

Guidance for completing the Annual Review Paperwork

1. Which form? See guidance below #\WhichForm.

2. Refer to the completed exemplar reviews (linked to this guidance).
#ExampleFormA
#ExampleFormB
#ExampleFormC

3. Always use the most current version of the EHC Plan this could be a new plan
from an EHC needs assessment or an amended plan eg following phase
transfer.

4. ltis important that the Annual Review reflects any changes to the current EHC
Plan. Additions should be highlighted yellow and deletions highlighted blue.

5. Amendments and updates should also be made to the Health and Social Care
sections and supported by any reports written over the past year.

6. If additions and deletions were suggested at the last review, these should be
carried forward to the current review (and keep highlighting in the respective
colours).

7. All sections should be completed as fully as possible (including the tick boxes)
- this document could be used to make amendments to the EHC Plan and
may also form part of evidence for an appeal to the First Tier Tribunal -
special educational needs and disability.

8. Itis important to include an email address for parent / carer / young person (if
Year 12 and over), to enable the SEN Team to communicate in the most
efficient way.

9. The primary and secondary need can only be one of the following 12
categories - MLD, SpLD, SEMH, SLCN, ASD, PD, DS, SLD, PMLD, HI, VI,
or MSI. No other description can be used. These are the published codes by
the DfE. The SEN Team allocates the primary and secondary need at the time
when the final EHC Plan (new or amended) is issued and can be found in
the letter addressed to the school that confirms the funding. If a change
in primary or secondary need was requested at a previous annual review, a
separate letter should have been sent after that review. Please check with
your SEN Caseworker if you are unsure.
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Guidance on submitting the Annual Review Paperwork

1.

2.

All Annual Review paperwork must be submitted within 2 weeks of the
meeting date.

All annual review paperwork should be uploaded to SSE, where possible or
emailed to the SEN Team shared inbox sen.education@portsmouthcc.gov.uk.
If uploading to SSE, please ensure you email the SEN team on
sen.education@portsmouthce.gov.uk - the SEN Team will not be aware of any
documents uploaded to SSE without this email. Please do also flag any
recommendations for provision or placement changes in this email so that this
can be prioritised by the SEN Team.

Please submit the completed AR form in MS WORD, especially if changes are
being recommended to the EHC Plan or they are in a phase transfer year.
This will assist the SEN Team when completing any amendments to the EHC
Plan. If you are unable to submit the document in WORD, please save the
WORD document as a PDF version (as this will still allow the SEN Team to
use the document for Amendment purposes). Please do not use a scanner
to send through as a PDF as this is not a useable document, plus there
are often issues with the quality of scanned versions.

Appendix (Links - press CTRL and the link) Page
#WhichForm 4
Profile of Need 5
PfA Profile of Support 12
Statutory Timeframes for Annual Review process 13
Form A - Good Example 14
Form B - Good Example 34
Form C - Good Example 55
Preparing for Adulthood - Guidance when considering outcomes 77
Subsequent review additions / deletions example 84
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Which form?

Is the pupil in Year 5
or below?

Is the EHC Plan written
using the Preparing for
Adulthood headings?

Is the pupil in Year 6
or Year 9 (or above)?

Use Form C

Use Form B Use Form A

(Year 7 & 8)

For EHC Plans written on the SEN&AP Change Programme

Template, please continue to use the appropriate form using the above guidance.
In the new template, the Preparing for Adulthood (PfA) headings are incorporated
into the areas of need and not individual headings, therefore if the PfA headings are
detailed, please use Form C and use a best fit approach.
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Profile of Need

This document is designed to give a clearer understanding of an individual's needs. Each case is different, so use this only as a 'best
fit' profiling tool for the child/young person. Please be aware that there is some overlap between some of the descriptors in
Communication and Interaction and SEMH. If social and communication needs are because of SEMH and / or environmental factors
then these should only be recorded and scored in the areas of SEMH. If social and communication needs are as a result of
communication and interaction difficulties then needs should be recorded in C and | and may also be recorded in SEMH if applicable.
The Needs Scores should be recorded against each area of need

Profile outline:

0 Quality First Teaching - Universal services. Support expected from within existing resources

Universal Service /SEN Support intervention. Needs met from within own and delegated resources.

SEN Support needs met from own and /or delegated resources and Ordinarily Available Provision, with support from outside agencies.

Additional needs identify longer-term support required to ensure child is able to fully access learning. Education, Health and Care Assessment may be appropriate. Needs
3 maybe beyond school’'s own and delegated resources. Alternative provision may be considered. Support identified through an EHCP may be required for pupil to fully
access curriculum in mainstream or special school.

4 EHC Plan: Complex, long-term needs that would reasonably be met through an EHCP and may be placed in special school or setting.
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Area of
Need

Sensory and/or Physical

Needs profile 0

Needs profile 1

Needs profile 2

Needs profile 3

Needs profile 4

Needs
Score

Physical

DfE area of
need: PD

Record on
ISP slide:
Physical

Health/
Medical

No needs in this area;
physical development and
general health within normal
levels

Shows mild difficulties with
fine and/or gross co-
ordination skills

Independently mobile
without the use of aids, etc.,
but requires assistance for
some specific routines/self-
care skills

Needs regular help or
requires adjustments to be
made to learning
environment to support fine
and/or gross motor skills.
Limited independence

Needs assistance on stairs,
etc. Not capable of running
and jumping. Can sit on their
own or require at most
limited external support

Mobile with the use of
walking aids

Needs daily adult support
with self-care

Needs continuous help with
fine and/or gross motor
skills. Even with adaptations
to the learning environment
limited participation
Needs access to wheelchair
for movement either
independent with chair or
adult supported. Can sit
when supported

Requires constant adult
supervision to ensure health
and safety

Pupil can at best participate
with a simple movement in
specific situations

Severe limitations in head
and trunk control and require
extensive assisted
technology and physical
assistance

Hearing

DfE area of
need: HI

Record on
ISP slide:

Sensory
Needs

Hearing within normal limits

Mild hearing loss (e.g.
conductive or unilateral
hearing loss)

Can hear voice without
amplification

Moderate hearing loss, uses
post-aural aids, could be
using non-verbal cues for

communication

Severe hearing loss needs

aids e.g. radio aids/ sound

filed systems for curriculum
access

May use signing as aid to
communication

Profound or subtotal hearing
loss.

May have a Cochlear
Implant

May use signing which could
be first language

DfE area of
need: (MSI)

Significant HI and VI needs should be recorded as MSI
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Area of Needs profile 0 Needs profile 1 Needs profile 2 Needs profile 3 Needs profile 4 et
Need Score
Vision . ,
Mild impairment
Mild bilateral field loss or . .
DfE area of adapted to monocular vision Needs enlarged.p”nt with Needs enlarged print with
need: Vi Navigates safel some modifications and modifications and adaptation Change to Minimal or no
Vision within normal range, 9 . y adaptation of visual material of visual material with siaht ugses braille or ICT to
including when corrected by Wears patch during the with funcpongl vision within functional vision at the lower gaccess the curriculum
Record on glasses visual acuity 6/6- school day partial sight range end of partial sight/severe
ISP slide: 6/12 Colour blind Moderate bilateral field loss sight impaired Needs adult support for safe
Sensory Poor use of functional vision | Has safe navigable visionin | Has limited navigable vision navigation
Needs skills such as discrimination, familiar areas in unfamiliar areas
scanning and general visual
processing of learning
Adverse reactions to
Sensory Specific difficulties with sensory stimuli have a
Reactivity Some adverse responses to | attention requiring identified significant impact on their
particular stimuli e.g. certain | supports e.g. fiddle toys, ear Significant adverse daily routine e.g. unable to
foods, clothing, loud noises | defenders, wobble cushions | responses to sensory inputs brush teeth, bath, eating
DfE area of Is able to interact and etc. Adult support required to which impact on learning Extreme adverse response
need: n/a respond without interfering Some sensory maintain sensory needs e.g. and accessing routine to avoiding/accessing
with normal functioning. seeking/avoiding behaviour sensory breaks, sensory despite change to the particular sensory stimuli
Record on that affects routine e.g. integration type strategies environment/activity. faeégalcv(i?%nzg:;fs\’;:ff}i
ISP slide: Able to self-regulate their around eamng. 1ant Sensory reactivity impedes . . uts self in danger o
movement learning which can be Needs require specialist put ger
Sensory sensory needs Needs generally met within managed through input to develop targeted attempting to access stimul
needs / school through minor environment/task provision e.g. individualised Needs require specialist
Sensory changes to adjustments e.g. messy sensory circuits, work bay. input from trained
Reactivity environment/activity play, dinner hall, uniform professionals and external

adjustments etc.

agencies to meet daily need
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Area of Need

Communication and Interaction

Needs Point 0

Needs Point 1

Needs Point 2

Needs Point 3

Needs Point 4

Needs
Score

Speech and
Language

DfE area of
need: SLCN

Record on ISP
slide:

Speech.
Language and
Communicatio

n Needs

Language &
communication skills
within expected range or
mild functional difficulties
with communication.

Language disorder mainly
affecting functional
expressive skills or speech
sound delay/ disorder with a
mild or moderate functional
impact on intelligibility
Impacts on functional
communication with
unfamiliar adults and other
children. Requires some
additional support by
teaching staff

Language disorder with a
severe functional impact on
communication or a
speech sound
delay/disorder with a
severe functional impact on
intelligibility
Impacts on functional
communication / ability to
have needs recognised,
requires frequent additional
support by teaching staff

Language disorder with a
severe functional impact on
communication or a speech
sound delay/disorder with a
severe functional impact on

intelligibility
Impacts on functional
communication / ability to
have needs recognised,
requires frequent additional

support by teaching staff and

may require intervention
from a speech and language

therapist

Severely limited language
skills, uses alternative
communication systems to
make needs/choices known

Interaction

Record on ISP
slide:

Interaction

See SEMH

The primary need of ASD should only be recorded following a diagnosis
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Cognition and Learning

Needs Point 3

Needs Point 4

Needs
Score

Area of Need Needs Point 0

Needs Point 1

Needs Point 2

Limited progress in highly

Very limited progress in
highly tailored individual

Cognitive
Ability
DfE area of
need: MLD,
SLD, PMLD Working broadly at age
related expectations

across the curriculum
Record on ISP

One to two years below
ARE as shown by school
based assessment over time

Responding to evidence
based interventions to
support learning

Making some progress with
high levels of differentiation

and targeted support based

Working at one third of
chronological age below
age related expectations

on external agency advice
and assessment

tailored interventions. and
individualised curriculum

Working at 16-36 month
level up to the end of year R.
Working within p levels to
year 1 during Key stage 1
and 2

Working within p levels up to
year 3 by key stage 4

interventions. Dependent on
high ratio (1:2) adult support
for all learning tasks even
with an individualised
developmental curriculum
Working at 0-16 months up
to the end of year R

Working within p levels or up
to year 1 between 2-19 years

age related expectations
for reading writing and

Record on ISP
numeracy

slide:
Specific
Learning
Difficulties

differentiation

Difficulties cannot be
accounted for by EAL,
speech and language
needs, or a medical need or
condition including SEMH

based interventions and
guidance from external
professionals

slide:
Cognitive
Abilities of ag6
WNL/MLD MLD SLD SLD/ PMLD
Difficulties with reading,

. . spelling and writing and/or in Persistent and profound
Specific Pupil may have developed a relation to early number difficulties accessing written
|Te_am"']9 strategy for reading eg: Difficulties accessing concepts despite long term materials or recording work

Difficulties phonics or sight or written material or recording | €vidence based interventions and/or difficulties in
DfE area of acvh?gsit:]U|aer)¥’ e(t:)t:tdliar;gtof ideas and/or difficulties in | Consistently and significantly | understanding in relation to
need: SpLD . o Toaress %es pite Uality first | Understanding in relation to below age related early number concepts ideas
Working broadly within Eeaghin andpsomqe taryeted early number concepts expectations Throughout despite long term evidence
g 9 despite long term evidence educational history based interventions by the
. end of key stage 2
Inability to access the . .
Totally reliant on alternative

curriculum without a
significant level of
differentiation and targeted
individualised support.

On-going support from

external agencies over time

ways of accessing print and
recording work

All PMLD are likely to be level 4, but not all level 4 will be PMLD. To be coded as PMLD a child is likely to score 4 in a number of areas.

All SLD are likely to be level 3, but not all level 3 will be SLD
All MLD are likely to be level 2, but not all level 2 will be MLD
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Area of Need

Social, Emotional and Mental Health

Needs Point 0

Needs Point 1

Needs Point 2

Needs Point 3

Needs Point 4

Needs
Score

Social &
Emotional

DfE area of
need: SEMH

Record on ISP
slide:
Learning
Behaviour and
/ or Interaction

Is able to recognise and
understand own emotions,
preferences, strengths and

weaknesses.

Is able to manage and
regulate own emotions.

Engages with, attends and
is motivated to explore and
learn.

Responds to adult
instructions and boundaries

Is able to 'read' and
understand others
emotions and behaviour.

interact socially with
familiar people

is able to make and sustain
relationships with
peers/adults.

Some difficulties
understanding and
regulating own emotions
which leads to some
difficulties expressing these
appropriately difficult
behaviours.
Impulsive behaviour and
inconsistency when
responding to boundaries
and adult direction.
Occasionally disruptive

Sometimes lacks curiosity
and interest in the
environment and is

unmotivated to explore and

learn

Some difficulties making
and sustaining friendships.
(e.g. shows some
inappropriate responses in
social situations and/or
some difficulties in
interacting with peers)

Difficulties understanding
and managing emotions
which leads to frequent
difficult/challenging
behaviour.

Can be frequently
disruptive
Occasionally
physically/verbally
aggressive

Often lacks curiosity and
interest in the environment
and is unmotivated to
explore and learn.

Fairly often distracted from
task

Difficulties making and
sustaining friendships.

Difficulties managing and
repairing conflict situations
with others.
Difficulties in engaging
consistently in two-way
reciprocal social interaction
in a variety of settings.
Finds group learning
situations in a variety of
situations difficult.

Significant difficulties
managing emotions and
behaviours which leads to
frequent
difficult/challenging
behaviour

Disruptive frequently and
on daily basis

Regularly shows physical/
verbally aggressive &
intimidating behaviour to
peers & adults

Highly resistant to
interventions/ adult support

Shows little interest in their
surroundings or schools
work and when learning
new skills. Rarely leads
own exploration and play

Significant difficulties
making and sustaining
friendships, frequently in
conflict with adults and
peers.

Finds it very difficult to
cope with most learning
situations as an individual
or as part of a group

Has a history of social and
emotional needs over time
that is impacting
significantly on all aspects
of learning.

Frequent disruptive and ,
aggressive behaviour
directed towards peers and
adults .

Highly uncooperative and
very resistant to
interventions and adult
support. Shows no interest
in their surroundings and
when learning new skills.
Never leads own
exploration and play

Unable to form
relationships and very
minimal social interaction
skills, play and imagination
skills
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Interaction

Record on ISP
slide:

Interaction

Is able to interact socially
with familiar people
Able to initiate and make

requests using verbal and
nonverbal means

Play skills appropriate to
age and/or developmental
level

Some difficulties with
forming relationships and
social interaction skills, play
and imagination skills and
behaviours e.g. shows
some inappropriate
responses in social
situations and/or some
difficulties in interacting
with peers

Difficulty coping with
changes in
routine/environment

Unable to initiate
interactions

Unable to engage
consistently in two way
reciprocal social interaction
in a variety of settings

Shows extreme responses
when experiencing
changes in
routine/transition

Significant difficulties with
forming relationships and
social interaction skills, play
and imagination skills and
behaviours

Extreme difficulty coping
with changes in
routine/environment

Unusual repetitive motor
mannerisms seen
frequently in a variety of
situations

Unable to form/maintain
relationships and very
minimal social interaction
skills, play and imagination
skills

Mental Health

DfE area of
need: SEMH

Record on ISP
slide:

Mental Health

Forms healthy emotional
attachments and
relationships with peers
and adults
enjoys and is happy in
school

Some difficulty forming
healthy emotional
attachments

Lacks self-confidence and
self-esteem

Anxious

Lacking energy / feeling
tired

Irrational fears
Negative thinking

Persistent difficulty in
forming healthy emotional
attachments
Difficulty in regulating
emotions (e.g. displays
extreme emotion to mild
triggers)
Difficulty in regulating
emotions including self-
harming and self-
stimulation

Suicidal thoughts

Severely withdrawn,
obsessional, unusual (e.g.
sexualised) behaviour

Finds it very difficult to
cope with most situations
as an individual or as part

of a group
Shows very little motivation
towards school work at all

Threats of suicide

Shows significant stress in
daily situations

Chronic Fatigue
Severe self-harm

Has acted upon suicidal
thoughts requiring medical
attention
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PREPARING FOR ADULTHOOD (PFA) - PROFILE OF SUPPORT

0 No support required in this area
1 Minimal support / prompting required - largely independent in this area.
2 Some support required to complete the tasks in this area
3 Significant / total support required to complete most tasks in this area. Unable to complete tasks independently.
Employment, Training, Higher e Can access/engage in work, training, education or volunteering - keep busy and have a purposeful day
Education or Supported Work e Has the skills for applying for jobs eg applications and interviews?
Experience. e |s aware of benefits and would know how to claim the appropriate benefits?
Participation in e Can developing/maintain family and other personal relationships - this includes being able to communicate
Society/Relationships effectively with people, being understood and understanding others and being able to socialise
¢ Can access community facilities and groups
¢ Can make decisions about how to spend free time?
¢ Knows about being safe in the local community?
o Knows where to go for help when out and how to use the emergency services?
Independent Living ¢ Can travel independently
e Can prepare meals - meet nutritional needs?
¢ Is independent with self-care eg toileting, feeding, dressing?
e Can living independently / be safe in own home?
¢ Can manage living environment -this includes shopping, cleaning, laundry, making sure necessary repairs
are carried out and dealing with household bills
Being Healthy e Can understand sex, drug and alcohol education?
e Can manage independently complex health needs?
e [|s aware of healthy eating and how to stay physically active?
o Knows when to see the GP/dentist and can manage health appointments?
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ANNUAL REVIEWS -

STATUTORY TIMESCALES FOR EDUCATION

SETTINGS

The local authority must complete the first annual review (following the issue of an EHC
Plan) within 12 months of the EHC plan being finalised. The process is only completed
when the LA make their recommendation, therefore we ask education settings to hold the
first annual review no later than 10 months after the date of the final plan, this allows for the
whole process to be completed within 12 months. Subsequent reviews must be completed
within 12 months of the previous review.

Please refer to the SEN Annual Timeline for timescales to hold reviews for pupils in phase
transfer years (year 2, 6 and 11).

Day 1 Annual Review meeting invitation
The Plan Co-ordinator (usually the SENCO of the school / education setting)
invites parents and all the professionals involved with the child/ young person to
the Annual Review meeting.
The Plan Co-ordinator also requests any reports that professionals may have
already written or a report of their recent involvement, since the issue of the EHC
Plan (or the last annual review meeting).
Week 2 Circulation of pre-meeting reports
Two weeks before the Annual Review meeting, the Plan Co-ordinator will
circulate to all those invited to the meeting, a copy of the draft annual review
form and any reports that other professionals have sent.
Week 4
his meeting should be led by the Plan-Co-ordinator and held in 'person
entred' way. The meeting will review whether the needs, outcomes and
cial educational needs detailed in the EHC P i
child or young perso
Week 6 Circulation of the Final Annual Review report

The plan co-ordinator will send a copy of the final Annual Review report to
parents, all professionals involved and to the SEN Team.
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Portsmouth

CITY COUNCIL

EXAMPLE Annual Review (Form A)

for a child subject to an

Education, Health and Care Plan iEHC Plani

Amended EHC Plan

Date of the final EHC Plan or Final 08/07/2024

Date of last annual review (if

Click or tap to enter a date.

applicable)
Date of current review meeting 06/05/2025
Name of School New Infant School

Are any changes recommended?

[J Banding O Placement O Primary / secondary need O Cease to maintain

Other (please state briefly)

Section 1: Background Information

1a. My details and family details

First Name Gareth

Last Name Smith

Date of Birth 15/03/20XX

Year Group Year 1

Home address | X New Road, Portsmouth POX XXX

Names of parent(s) / carer(s) including title

Mr Jamie and Mrs Samantha Smith

Email address of parent / carer (this will be
required by the SEN Team for all future
communication)

j-smith79@gmail.co.uk
sammysmith3476@hotmail.com

Telephone Number of parent / carer

Mrs Smith - 07123 456789

Address of parent(s) / carer(s) if different to
above

N/A

Page 14|90



Portsmouth

CITY COUNCIL

1b. People Involved?

List all those invited to, and indicate if present at, the annual review meeting
Details (including job | '"dicate if
X present . I .
Name title, telephone at Written contribution provided?
number and e-mail) meeting
Report name Date of report
Gareth v "This is me' 30/04/2025
Mr & Mrs Parents v Parents 23/04/2025
Smith Views
Mrs Barlow SENCO v
Becca Light Speech and X Speech report |  10/02/2025
Language Therapist
b.light@nhs.com
Miss Fox Class Teacher X Teacher 01/05/2025
report

Section 2: Person Centred Review (Intro to Meeting)
All Annual Reviews should be carried out in 'person centred' way. The information
gathered during this part of the review meeting will inform Section 3 of the Annual
Review and should be recorded in those sections. It is suggested that the child is
encouraged to attend at the beginning of the meeting (see guidance):

5 questions to involve the child with | Additional questions:
at the review:

e What do people like and admire e What do | need to stay safe and healthy?
about me? e What is important to me now?
e What do | find difficult? e What is currently working well outside of
e What is currently working well in my my placement?
placement? e What is currently not working well in my
e What is important to me in the future? placement?
e My aspirations for the future? e What is currently not working well outside

of my placement?
e What do others feel will be important for
me in the future?
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CITY COUNCIL

Any issues identified from the person centred process that is not relevant to
add elsewhere in this review?

None identified

Section 3: Progress Made and Support Provided and

Outcomes for the Coming Year
Please see the guidance when completing this section -
additions should be highlighted yellow and deletions highlighted blue
to indicate changes to the EHC Plan / last annual review

3a. What is working well and agreed outcomes for the coming year
Using the information collected during Section 2, provide views of those present on progress made
towards the stated outcomes in the Education, Health and Care Plan. This should include evidence
to show how the support provided is helping to achieve those outcomes.

Curr.ent Commentary (this is individual description of the child's
Profile of Need g;‘:’f::: special educational needs and their circumstances - not
merely a cut & paste of the descriptor in the profile
(0-4) document)

Gareth only uses a few words. He does use
ALD's, but is not engaging with PECs. He screams

Speech & Language | 3 his responses or when he cannot be understood.

Special Educational Needs
(from current EHC Plan and any additions from previous annual reviews):
Gareth is significantly delayed in his receptive and expressive language. He uses a
few single words to express his needs and wants and these words are increasing
but is described as largely non-verbal, relying heavily on body language to
communicate and familiar adults to understand his wants and needs.

He does not is starting to respond to his name or but will not make sustained eye
contact.
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CITY COUNCIL

Gareth finds it hard to understand instructions, even instructions given at a single
word level.

He has a limited vocabulary and struggles to understand language occurring within
the classroom. He does not yet consistently follow routine classroom instructions
such as lining up but this has improved. Gareth doesn't understand spontaneous
language used by his peers.

Long term outcomes
(from current EHC Plan and any additions from previous annual reviews):
o Outcome No longer New
utcome met .
ongoing relevant outcome
Be able to communicate what O O O
he wants or sees, either
verbally or by using symbols
to support his speech eg
PECs, ALD or communication
book.
Be able to understand and O O O
carry out 2 step multi-step
instructions independently.
(] Ul ] (]
[ O ] ]
[ Ul (] (]
[ Ul (] (]
[ ] ] ]
[ Ul (] (]

Strengths and Progress made towards long term and medium / short term
targets

Pupils views

Parental views
Gareth has improved. I'm very happy as his siblings are now able to understand
him better. He can say short phrases 2-3 words eg "mum drink please"
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CITY COUNCIL

Educational Placement views

Gareth is using more words in class and increasing his vocabulary. He does not
use PECS, but will use ALD's for choosing and snack time. He now uses words if
he wants something or will answer a question. When he speaks, his speech sounds
are clear. He does still cry out when frustrated with someone or something instead
of using his words.

Other professional views

Speech and Language Therapist: Gareth is making pleasing progress with his
verbal skills since starting in school, his attention span is poor which impacts on his
listening skills.

Short term outcomes for the next year (steps to meet long-term outcomes):
1. | Show an understanding of a number of single words including body parts,
vehicles, animals and clothing.

2. | To use stage 1-5 PICTOYS system to learn prepositions and concepts

3. | Focus 1:1 consistently for up to 5 minutes whilst engaging in activities led by
adults.

4. | Consistently imitate actions and sounds used by familiar adults

5. | Respond consistently to visual symbols so that he demonstrates understanding
of what he is expected to do and carry this out (eg at tidy-up time).

Support / intervention being provided (outside of OAP):

Ha§ the provision (support) changed since the EHC Plan / last annual Cves F o

review?

Support/intervention Size of Group Where SI:zzlt?nn How often

TA led speech and language 1 Outside 0.15 Daily

session of class

Time to Talk (Teacher led) 3 Outside 0.15 1x a week
of class

Ready steady go games 3 Outside 0.15 3x a week
of class

Bucket Therapy (Teacher led) 3 Outside 0.15 3x a week
of class

Cognition and Learning
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Curr_ent Commentary (this is individual description of the child's
Profile of Need ;:::Le special educational needs and th.eir cir:cumstanc.es - not
merely a cut & paste of the descriptor in the profile
(0-4) document)
Gareth does not demonstrate any independent
Cognitive Ability 3 learning slkills. Whilst he ha's been able'to rote
learn, he is not yet transferring those skills to other
learning.
Specific Learning 0 He is not yet able to write, however it is too early to
Difficulties determine if he has any specific learning needs.

Special Educational Needs
(from current EHC Plan and any additions from previous annual reviews):

Despite showing some good learning potential through his rote memory skills, Gareth
is not yet able to apply these to be used functionally.

Gareth shows limited conceptual understanding.

Gareth is significantly delayed in his play skills. His play is very repetitive and sensory
based, and he does not play imaginatively or engage in role-play.

He has started scribbling but is not yet able to draw recognisable shapes or figures,
however he is starting to form letter / number shapes as these are an interest for him.

Gareth's significant attention and engagement difficulties impact on his progress in

learning.

Long term outcomes
(from current EHC Plan and any additions from previous annual reviews):

Outcome No longer New
Outcome met .
ongoing relevant outcome
Develop his engagement with [ L] (]

adult directed learning so that

he is able to make

measurable progress,
including:

e Be able to read a simple
sentence and answer a
simple question about
what he has read.

e Be able to write a simple
sentence that makes
sense.
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e Be able to apply his
number knowledge to be
able to answer questions.

e Join together a series of
imaginative play
scenarios.

o o o o g g o
o o o o g g g
o g o o g g o
o o o o g g o

Strengths and Progress made towards long term and medium / short term
targets

Pupils views

| like adding numbers.

Parental views

He is improving. He loves reading with the family, especially at bedtime. He will now
sit and join in. He likes learning by rote and is learning his tables. He can now do
addition in his head, but he does not like picking up a pencil. He is trying to do a tripod

grip.

Educational Placement views

Gareth has a good grasp of number patterns. He is fixated by numbers and can
complete mental addition and subtraction. He likes to work with big numbers but is
unable to problem solve if it is not a straightforward addition or subtraction. He enjoys
phonics and letter work, reading quite fluently, but lacks comprehension. He needs
support to stay on task and prompts to complete any task that is not English or maths.
He refuses to do any writing except his name.

Other professional views
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Short term outcomes for the next year (steps to meet long-term outcomes):
1. | Begin to engage in play with adult support

2. | Play with adults on an activity and allow adults to adapt or make suggestions
relating to his play.

3. | Be able to engage in at least 2-3 short adult led activities each day when they
are followed by an activity of his choice.

4. | To know all phase 2 letter sounds: SATPIN and MDGOCK

5. | To be able to recognise and rote count, subtise and order to 10.

Support / intervention being provided (outside of OAP):
Has the provision (support) changed since the EHC Plan / last annual v B
review? Yes No
Support/intervention Size of Group Where s;:zzit(:nn How often
Fast track phonics (Teacher 1 Outside 0.15 Daily
led) of class
Daily scheduling (TA led) 1 In class 0.10 Daily
Memory work (TA led) 1 In class 0.10 Daily
TA support to access 2 In class 1.00 3x a day
curriculum
Individual workstation 1 In class 0.10 Daily
activities

Social, Emotional and Mental Health

Curr.ent Commentary (this is individual description of the child's
Profile of Need ;::;fr':: special educational needs and their circumstances - not
merely a cut & paste of the descriptor in the profile
(0-4) document)

Gareth has poor attention skills. He is keen to follow
his own agenda, especially if the activity does not
Social and Emotional | 3 involve English or maths which is a barrier to
learning. He can have emotional outbursts when
asked to complete a task not of his choosing.

Gareth is unable to form friendships. He requires
support to do this. He becomes distressed if other
children try to play alongside him. Gareth has limited
play. He will not engage with others play.

Interaction 3/4
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Gareth finds it difficult to join in with daily routines.
Mental Health 2 He can be distressed for a large part of the day,
intermittently.

Gareth is sensitive to noises and can become very
distressed when he doesn't like the sound / noise.
He needs sensory support throughout the day. He
Sensory Reactivity 8 is resistant to teeth brushing, face washing etc. He
does not like having his hair cut / washed. He
doesn't like being dirty and will not engage with
messy play.

Special Educational Needs
(from current EHC Plan and any additions from previous annual reviews):
Gareth is not yet able starting to independently follow the routine of his learning
environment. He is highly led by his own agenda.

Gareth's attention is highly dependent on the type of activity he is engaged in. He is
easily distracted and can flit between activities. While Gareth can concentrate at an
age-appropriate level on an activity of his interest, especially numbers, he struggles to
stay seated during group learning or follow an adult-led agenda for a couple of
minutes.

Gareth can be emotionally and behaviourally dysregulated when he feels interrupted
or is denied access to a preferred activity or an item. Some of his emotional and
behavioural outbursts include screaming, hitting, throwing himself backwards on the
floor or pulling his hair on the side. He does not hurt other children, but can hurt staff.
Gareth sill become distressed when he is told no, or something does not go his way.

Gareth does not engage with his peers although he often watches them from a
distance. He will sometimes play alongside but can become frustrated when they
approach too closely. Gareth struggles to take turns without heavy adult support.

Gareth can be disruptive with toys and other objects around the classroom, however
this has lessened over the past year. He can rip up toys and books. This is not
necessarily out of frustration.

Gareth has social communication difficulties and can struggle to understand common
social expectations, for example, he often takes food from other people's plates. 'He
also does not like to be seated while eating at home.

Gareth has no concept of danger including stranger danger.

Gareth shows some sensory seeking behaviours at school, for example, picking his
nose until it bleeds. He self-soothes by lying down and waving legs.
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Long term outcomes
(from current EHC Plan and any additions from previous annual reviews):

Outcome No longer New
Outcome met .
ongoing relevant outcome
Be able to play reciprocally L] L] L]

with friends. He will be able
to participate in a simple turn
taking game without adult
support 80% of the time.

Sit in a small group for up to O O] ]
10 minutes and engage in
activities led by adults

Be able to use different O ] ]
strategies to regulate 80% of
the time.
Be able to tell what is safe O ] L]
and what is dangerous.
Be able to manage his O L] O
sensory needs with adult
support.
O O O O
O O O O
O O O O

Strengths and Progress made towards long term and medium / short term
targets

Pupils views

Parental views

Gareth is now good when around animals, but very little else has changes with his
emotional stability. He still has no awareness of danger and is constantly sensory
seeking at home.

Educational Placement views

Gareth is starting to understand routines and know when he is not following them. He
is extremely emotionally immature for this age and reverts to baby like behaviour when
asked not to do something. He will hit adults and occasionally throw items if he does
not like what he is being told. When he is asked to stop, he laughs at the adult. He
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sensory seeks throughout the day. He plays solitary but will sit in a small group to join
in a 'bucket time' or story time. He will engage in a short task with an adult , especially
if number or letter related.

Other professional views
Speech and Language Therapist: Gareth can interact appropriately with adults when
he is completing a task that he enjoys.

Short term outcomes for the next year (steps to meet long-term outcomes):
1. | Be able to attend to whole group input for up to 5 minutes with adult support.

2. | Be able to consistently manage the ending of tasks with adult support.

3. | Begin to communicate how he is feeling either using cards or verbally.

4. | Be able to engage in a range of turn taking activities with an adult.

5. | To learn who is a stranger and who is familiar.

6. | To use a now / next card.

7. | To use sensory items to distract from sensory behaviours with support.

Support / intervention being provided (outside of OAP):

Ha; the provision (support) changed since the EHC Plan / last annual Cves F o

review?

Support/Intervention Size of Group Where slgzzlt%n How often

Identiplay intervention (TA 1 Outside 0.10 Daily

led) of class

Support at break and lunch 2 1.00 Daily

Social skills group (Teacher 3 Outside 0.20 Weekly

led) of class

Social Stories 1 In Class 0.10 2x a week

Emotional Literacy 1 Outside 0.10 2x a week
of class

Sensory Circuits 2 Outside 0.20 3x a week
of class
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Sensory and/or Physical

Curr_ent Commentary (this is individual description of the child's
Profile of Need Profile special educational needs and their circumstances - not
Score merely a cut & paste of the descriptor in the profile
(0-4) document)
. Gareth has difficulties with fine motor skills and core
Physical I -
stability.
Hearing 0 No concerns
Vision 0 One eye droops on occasions, it is unclear if this
impacts on his eye sight at present.

Special Educational Needs
(from current EHC Plan and any additions from previous annual reviews):
Gareth prefers to eat with his hands although he is able to use cutlery. He can be rigid
in his food options and likes to eat the same things. He doesn't like wet food.

Gareth is not yet able to dress himself using common items of clothing although he
can take them off. He can pull his pants and trousers up after using the toilet. Gareth
is not yet toilet trained.

He has difficulties with his core strength, he finds it difficult to consistently stand up / sit
on the carpet and is very floppy. He runs with a lean.

He has fine motor skill difficulties and is unable to do up / undo buttons, his
handwritten is poorly formed.

Long term outcomes
(from current EHC Plan and any additions from previous annual reviews):
Outcome met Outhme No longer New
ongoing relevant outcome
Be able to manage his own O ] ]
personal care needs,
including toileting, using
cutlery and dressing
independently.
Have developed his core ] (] (]
strength so that he is aware
of his body position and
enable him to sit
independently on the carpet.
Have developed his fine O ] ]
motor skills so that he has
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better pencil control and
correctly formed writing.

O o O O o
O o o g O
O g o g o
O o o g o

Strengths and Progress made towards long term and medium / short term
targets

Pupils views

Parental views
Gareth is made to pull up his own trousers and pants after the toilet at home. He is
starting to eat more foods at home.

Educational Placement views

Gareth now uses the toilet in school. He will sit at school when eating his lunch with
others. He still tries to eat with his hands but is encouraged to eat with cutlery. He still
has issues with his core strength when sitting on the carpet and this now needs
investigating. He has poor fine motor skills which is impacting his handwriting.

Other professional views

Short term outcomes for the next year (steps to meet long-term outcomes): |
1. | To be able to eat his dinner at home and school independently using a spoon
and fork initially.

2. | Start to go to the toilet with a peer group to wash hands in order to start to build
up toilet routine.

3. | To be able to help with dressing skills when getting changed for PE eg putting
his own arms in t-shirt.
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4. | To be able to thread cotton reels on to a shoelace, developing his eye-hand co-
ordination.

Support / intervention being provided (outside of OAP):
Ha§ the provision (support) changed since the EHC Plan / last annual Fiyes [ No
review?
Support/intervention Size of Group Where s;zzzlt?.n How often
BEAM 2 Outside 0.10 3x a week
of class
Fine motor skill activities 2 In Class 0.20 4x a week
(Teacher led)
Support for toileting and 1 When
dressing required
3b. Review of Health Needs, Outcomes and Provision
Have there been any changes in this area [v Yes (please specificy below)
since the EHC Plan was issued or the last
Annual Review (whichever is sooner)? [ No
Health Need/ Diagnosis Progress Made and Comments
ASD diagnosis e Mum is getting Gareth's eyes
Global developmental delay looked at - one droops on
Social interaction difficulties occasions and his eyes move
Language disorder strangely when he is eating.
BMI in obese category e A referral is being made to
Sleep difficulties Physio as having completed a
Hyperactivity range of BEAM exercises, his
Delayed motor skills core strength has not improved.
Restricted eating

Health Provision
Speech and Language Therapy - Assessed 3 x a year.

Health Outcomes
e Show an understanding of a number of single words including body parts,
vehicles, animals and clothing.
e To use stage 1-5 PICTOYS system to learn prepositions and concepts
e Focus 1:1 consistently for up to 5 minutes whilst engaging in activities led
by adults.
e Consistently imitate actions and sounds used by familiar adults.

The following supporting reports are attached:
Name of Report Date of report
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Speech and Language Therapist report 10/02/2025

3c. Review of Social Care Needs, Provision and Outcomes.

(Through Social Care or Targeted Early Help involvement or FSP)

Is the child subject to a Care Order (where the Local M Yes ¥ No
Authority shares parental responsibility?)

Is the child accommodated under Section 20 of the
Children Act 19897 [Myes ¥No
Have there been any changes in this area [~ Yes (please specificy below)
since the EHC Plan was issued or the last
Annual Review (whichever is sooner)? M No

Social Care Needs Progress Made and Comments
None identified during the EHC Needs
Assessment

Social Care Provision

Social Care Outcomes

Details of current Lead Professional

(to include worker's name, email and nature of
involvement eg Child In Need Plan, Child
Protection Plan, Early Help)

The following supporting reports are attached:

Name of Report Date of report

Are there any unmet social or care needs identified [~ Yes (please specificy below)
through this annual review?
¥ No

If yes, what action has been taken, eg has a Family
Support Plan been considered?

3d. Additional factors influencing my progress

Educational Placement
None

Please note if ) )
attendance is Gareth can be late to school on occasions due to his sensory

cause for concern | seeking behaviours.
and action taken

Outside of my Educational Placement
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None
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Section 4: Attainment

4a. Attainment
Please provide details of curriculum levels, demonstrating both current attainment and rates of progress.

EYFS Personal, Social and Communication and Understanding the Physical Expressive
Areas of | Emotional Literacy Mathematics 9 y Arts and

. Language World Development .
Learning | Development Design
Year R-1
Year R 0-3S 0-3S 3-4E YearR-D 0-3S 3-4S 0-3S
NC Year 1 2 3 4 5 6 7 8 9 10 11

TA | SATS

Reading | YearR-D

Writing EYFS 3-4
S

Science

Maths Year R

Please include an explanation of how you record your attainment so that there is clarity of how you measure progress.

S = Secure
D = Developing
E = Emerging
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5. Support, Placement and Recommendations for the
Coming Year

5a. Personal Budget

Does pupil receive a personal budget for
Education or Transport? [ Yes [ No

If yes, please give details:

Are any changes to the personal budget
recommended? [“Yes ¥ No

If yes, please provide details and any
supporting evidence

If there is no personal budget in place, is one
requested? (please see information sheet on
Personal Budgets available on the Local [“Yes [ No
Offer)

If yes, please provide full details of the
request.

5b. Placement & Banding

Does the current placement remain appropriate? ¥ Yes [ No

If a change of placement is being recommended, please give clear reasons why.

Does the banding remain V' Yes If no, recommended
appropriate? ™ No new banding

If new banding recommended please specify the recommended provision required, which
is over or under the current banding:

If the pupil is in ¥ear1and | parents have indicated that they would like Gareth to

, please indicate parental . . .
!r:ference forjuni%r attend an Inclusion Centre for Communication and

school Interaction for Year 3.
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If the pupil is in

please indicate parental
preference for secondary
school

5c. Transition Planning
What considerations will need to be put in place for the next academic year?

Consider what may be required for transition to the next year group, key stage or new education
placement.

To transition into Year 2, Gareth will have additional time with his new teacher
including a social story and pictures of the new classroom, Teacher and TA.

5d. Primary Need & Secondary Need

Please state the identified primary and ;
secondary special education need provided Primary -
by the SEN team (see guidance notes) Secondary -
Do these remain appropriate?
¥ Yes [ No
If no, please state suggested special Prima _
educational need (this will need to be ry
confirmed by the SEN Team before any Secondar _
records are changed) y

5e. Recommendations

Comments

Does pupil still require an
EHC Plan?

Is it recommended that the
EHC Plan is amended?

Is a re-assessment
recommended?

Is any further action ¢ School to refer to Physio.
required for parent/carer or « Parent to take to Optician / GP
education placement? regarding issues noted with his eyes.

5f. Any differing recommendations or additional comments

Page 32|90



Portsmouth
CITY COUNCIL

5g. Submission
By submitting this report to the Local Authority, | can confirm
that the form has been shared with parent(s) / carer(s).

Form Completed by | Mrs Barlow

Role SENCO Date 06/05/2025

Check list of Supporting Documents submitted:

Child views Yes Parent / carer views | Yes
Other reports listed Health reports listed

in section 1b Yes in section 3a Yes
Social care reports N/A g\t/]i?jpez::enfgcl: r N/A
listed in section 3b Personal Budget
Transition Plan N/A Other N/A

Please circulate the final annual review report, together with any supporting
records /information, no later than 2 weeks from the date of the review
meeting, to the SEN Team, parents and all professionals invited to the
review meeting.

The content of this annual review report may be used as the evidence to
amend the Education, Health and Care Plan. It may also be used as evidence
for an appeal to the First Tier Tribunal - Special Educational Needs and
Disability.

All paperwork should be sent electronically to the SEN Team. Where
possible, please use SSE when sending the AR paperwork and email
sen.education@ portsmouthcc.gov.uk to inform that the report has been
uploaded.
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EXAMPLE Annual Review (Form B)
for a child in Year 6 ONLY subject to an

Education, Health and Care Plan iEHC Plan‘

Date of the final EHC Plan or Final

Amended EHC Plan 06/02/2019

Date of last annual review (if

applicable) 24/06/2024

Date of current review meeting 08/10/2024

Name of School Hope Primary School

Are any changes recommended?

[0 Banding O Placement Primary / secondary need O Cease to maintain

Other (please state briefly)

Section 1: Background Information

1a. My details and family details

First Name Helen-Jane

Last Name Jones

Date of Birth 11/01/20XX

Year Group 6

Home address | 45 Pounds Road, Portsmouth PO4 XXX

Names of parent(s) / carer(s) including title

Miss Danielle Baxter and Mr Harry

communication)

Jones
Email add f t/ (this will b Miss Baxter -
mail address of parent / carer (this will be .
required by the SEN Team for all future ;\i/ﬁn JboanXetzr?)Z@qmalLCOm

H.jones4587 @hotmail.co.uk

Telephone Number of parent / carer

Miss Baxter - XXXXXXXXXXXXXX
Mr Jones - XXXXXXXXXXXXXXXXX

Address of parent(s) / carer(s) if different to
above

Mr Jones - 1 Dove Close,
Portsmouth, PO6 XXX
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1b. People Involved?

List all those invited to, and indicate if present at, the annual review meeting
Details (including job '"1::::;”
Name title, telephone P at Written contribution provided?
number and e-mail) .
meeting
Report name Date of report
Helen X This is me 24/09/2024
now
Danielle Mum X Our Views 07/10/2024
Baxter
Harry Jones Dad
Ms Smith SENCO X
Mr Jonas Class Teacher X

Section 2: Person Centred Review (Intro to Meeting)
All Annual Reviews should be carried out in ‘person centred' way. The information
gathered during this part of the review meeting will inform Section 3 of the Annual
Review and should be recorded in those sections. It is suggested that the child is
encouraged to attend at the beginning of the meeting (see guidance):

5 questions to involve the child with | Additional questions:
at the review:

e What do people like and admire e What do | need to stay safe and healthy?
about me? e What is important to me now?
e What do | find difficult? e What is currently working well outside of
e What is currently working well in my my placement?
placement? e What is currently not working well in my
e What is important to me in the future? placement?
e My aspirations for the future? e What is currently not working well outside

of my placement?
e What do others feel will be important for
me in the future?
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Any issues identified from the person-centred process that is not relevant to
add elsewhere in this review?

Section 3: Progress Made and Support Provided and

Outcomes for the Coming Year
Please see the guidance when completing this section -
additions should be highlighted yellow and deletions highlighted blue
to indicate changes to the EHC Plan / last annual review

reed outcomes for the comin

Using the information collected during Section 2, provide views of those present on progress made
towards the stated outcomes in the Education, Health and Care Plan. This should include evidence
to show how the support provided is helping to achieve those outcomes.

Curr.ent Commentary (this is individual description of the child's
Profile of Need Profile special educational needs and their circumstances - not

Score merely a cut & paste of the descriptor in the profile

(0 - 4) document)

Helen's speech sounds are clear, and she can
generally communicate her wants and needs to
familiar adults. She sometimes struggles to find
the right vocabulary to explain things, but this
vocabulary is improving, especially her subject
specific vocabulary.

Speech & Language | 0A

Special Educational Needs
(from current EHC Plan and any additions from previous annual reviews):
Helen has a language disorder associated with Autism Spectrum Disorder (ASD)
and developmental delay. Helen's use of language is developing significantly
behind that expected for her age. She often provides only basic information about
what he is talking about.

Helen can become frustrated if adults don't understand her quickly enough and
sometimes provide limited information, which can make it difficult for someone to
understand her message. Helen finds it difficult to understand language that is
about things which are not about the 'here and now' and she is not yet able to
understand language which requires her to make a prediction, think about what
someone else might say (ie putting herself in someone else's shoes), infer
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something or provide a reason for something (ie 'why' questions). Helen has some
difficulties with the clarity of her speech and not all of her words are formed
correctly, It can be difficult to understand what she is trying to say. This is
frustrating for Helen and she can become upset or angry when she can't
communicate what she wants. She may screech and scream. Helen has a quite an
extensive vocabulary of swear words which she will use when heightened. When
she is feeling happy she may communicate affection. Helen has difficulties retrieving
words she wants to use to make her point known (she needs additional time to do
this) and her utterances are still relatively short and grammatically incorrect. She
gets fixated on certain phrases, and it can be difficult to understand what Helen
means when she uses phrases which have non-contextual cues. Helen is not yet
using 'ed' on the end of verbs to talk about something in the past tense, and is not
yet using pronouns consistently.

Long term outcomes
(from current EHC Plan and any additions from previous annual reviews):
Outcome Outcome No longer

met ongoing relevant
Be able to communicate her wants and Il L]
needs to adults and children around her and
to access education.
Consistently speak in short but clear L] O
sentences.
Be able to follow an instruction with 4 key O L]
words.
Begin to use language to help her solve ] 0
problems

(] [ (]

] [ ]

] [ ]

(] [ (]

Strengths and Progress made towards long term and medium / short term
targets

Pupils views

Parental views
Miss Baxter feels that since being at primary school, her speech and language skills
have vastly improved. Her swearing is an issue when around her younger brother.
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Educational Placement views
Helen is developing her use of subject specific vocabulary, both verbally and in
some written work. This is most evident in project learning and maths.

Other professional views

Support / intervention being provided (outside of OAP):

Has the provision (support) changed since the EHC Plan / last annual - 3

review? Yes No

Support/Intervention Size of Group Where Slizzitohn How often

Vocabulary pre-teaching (TA 3 Outside 0.10 2x weekly

led) of class

Talk About 3 Outside 0.30 Weekly
of class

Cognition and Learning

Curr.ent Commentary (this is individual description of the child's
Profile of Need Profile special educational needs and their circumstances - not
Score merely a cut & paste of the descriptor in the profile
(0-4) document)
Helen is working well below her peers in reading
Coanitive Abilit 3 and writing. She is working towards in maths,
v i . . .
g y having some good number skills but needing more
support to problem solve.
Specific Learning 0
Difficulties

Special Educational Needs
(from current EHC Plan and any additions from previous annual reviews):
Helen has difficulties following adult direction, preferring to focus on her own interests.
She does not provide the same level of attention and perseverance to tasks that adults
ask her to do, compared to those she has chosen herself. Whilst Helen is developing
her key skills, such as phonics, such as reading and writing, her progress is slower
than her peers.

She is very motivated by a task / reward approach and needs regular choosing time as
a reason to complete learning tasks.
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Helen has yet to blend letters together and has shown little interest in reading whole
words. In school, Helen has shown little interest in imaginary play. She finds it hard to
discuss hypothetical concepts. Helen's parents say she has recently started to engage
imaginary play at home but play remains quite repetitive.

Helen lacks confidence and resilience and will give up easily when learning tasks
appear 'too hard' or are outside her comfort zone.

Although she has good number sense and can carry out all four operations, she
struggles with multi step problems, partly because they feel too complex for her.

Helen has basic understanding of grammar and punctuation. She is not motivated to
extend sentences or add additional information to her writing.

Long term outcomes
(from current EHC Plan and any additions from previous annual reviews):
Outcome Outcome No longer

met ongoing relevant
Helen will attend to an adult initiated task for O ]
15 minutes or more.
Be able to solve simple addition and O] 0
subtraction problems.
Write a short sentence independently. O] 0
Be able to read a short text, using picture ] L]
clues to help guide her.
Be able to answer 'what, when, where, who ] L]
and why' questions in relation to a short text
she has read or heard.
Seek help from supporting adults when she O] ]
is stuck.

] [ ]

Strengths and Progress made towards long term and medium / short term
targets

Pupils views
| enjoy maths and like adding up.

Parental views
Ms Baxter is pleased with her progress.
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Educational Placement views

Helen is now reading lime books and feeling more confident about his reading. She
can answer some simple inference questions and is more successful when doing this
verbally or with someone to scribe the answer for her.

She isn't yet using vocabulary from her reading in her writing. Although her verbal
vocabulary is developing when it comes to writing she still only wants to write just
enough and is reluctant to add additional information.

Other professional views

Support / intervention being provided (outside of OAP):
Ha§ the provision (support) changed since the EHC Plan / last annual Cves FlNo
review?
Support/intervention Size of Group Where s;:zzlt(:nn How often
In class support to refocus. 3 In class When Daily

required

Instructions broken down with 1 In class 0.10 6x daily
visual prompts
Providing motivation and 1 Outside 0.10 3x daily
regular breaks of class

Curr.ent Commentary (this is individual description of the child's
Profile of Need Profile special educational needs and their circumstances - not

Score merely a cut & paste of the descriptor in the profile

(0 - 4) document)

Helen shows an interest in learning on his own
terms. She can be reluctant to engage in an adult
led agenda and is very motivating by play/choosing
time. She can leave the classroom, hide and swear
Social and Emotional | 2 at adults when she is distressed or confused but this
happens less frequently. She finds change of
routine difficult to adapt to and needs visuals, social
stories and countdowns to support him and avoid
misconceptions.

Helen enjoys talking about her own interests and
Interaction 2 interacts happily with adults and peers on her own
terms. She increasingly tolerates sitting in a group
(but at the edge of the table or group). She

Page 40|90



Portsmouth

CITY COUNCIL

struggles with losing or feeling unsuccessful and can
be unkind to others when this happens.

Helen can lack confidence and say that she cannot
Mental Health i do things. She sometimes interprets comments in a
negative way or thinks the worst will happen.

Helen is a fussy eater but happily eats the packed
lunch Mum provides and displays few sensory
issues in school. She can find loud noise difficult (if
she's not involved in making it) and will sometimes
use this as a reason to avoid something. She can,
sometimes, be encouraged to use ear defenders
instead. She finds the lunch hall too noisy and eats
in the pastoral room instead.

Sensory Reactivity 01

Special Educational Needs
(from current EHC Plan and any additions from previous annual reviews):

Helen has social communication difficulties associated with her Autism Spectrum
Disorder. She prefers to follow her own agenda and is resistant to being guided
towards alternative activities. Helen can be reluctant to follow an adult-led agenda and
is more focused on what she wants to do.

She cannot currently understand the intentions of adults, who have her interests in
mind and are trying to help her learn new skills. Without adults watching her she will
wander around the classroom.

Helen's thinking is quite 'egocentric’, this means that she is currently focused on her
own wants and needs has difficulty seeing things from other people's perspectives.
Helen can behave in ways that seem like she is trying to gain control. Helen has a low
tolerance of frustration when she is not able to have her own way. This can lead to
heightened emotional intensity and Helen can have a 'tantrum'. She has been known
to become very angry and lash out at adults and other peers in the class. She will
scream, throw things and kick. It can take approximately 10 to 15 minutes for Helen to
calm down.

Helen currently lacks the emotional understanding to recognise when she is in a
heightened state of emotional arousal and does not have any strategies for regulating
her emotions by herself. Furthermore, she seems to have some difficulties using
language relating to emotions. She has limited social skills and language skills to help
her initiate and maintain interaction with her peers. She currently has no
understanding of friendships. She can become obsessive over certain objects and she
can have a 'meltdown' if someone touches something she wants. Helen becomes
upset at ending or when she thinks there has been a change to her routine. Helen
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struggles at times of change and requires planning and preparation for transitions.
She cannot cope with sudden unexpected events.

Long term outcomes
(from current EHC Plan and any additions from previous annual reviews):
Outcome Outcome No longer

met ongoing relevant
Be able to tolerate the feelings of frustration O] (]
she experiences when she is not able to
have her own way on 1 out of two
occasions.
Be able to communicate to a supporting ] ]
adult that she needs to take 'time out'
Attend to a whole class lesson input for 15 O (]
minutes.
Independently initiate interactions and ] L]
activities with peers.
With support, develop a better Ul L]
understanding of people's intentions.

L] UJ L]

] Ul ]

] Ul ]

Strengths and Progress made towards long term and medium / short term
targets

Pupils views

Parental views

Mrs Baxter stated that she can struggle to manage Helen's behaviour at home and
when it is really bad it has resulted in the family cancelling a trip to the beach because
of Helen's difficulties.

Educational Placement views

Helen can take herself to her safe space when heightened. Occasionally she can be
found 'wandering' the school, but she does not 'hide' as often. She is now spending
most of the day in the classroom.

Helen can be warm and affectionate towards adults, she has a good relationship with
(and gives massive hugs sometimes). She can be caring and nurturing towards
younger children when in the right frame of mind.
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Helen is still very motivated by rewards and cannot wait too long for these. She enjoys
choosing time and this needs to happen regularly. She benefits from both a nurturing
and firm approach.

Other professional views

Support / intervention being provided (outside of OAP):

Has the provision (support) changed since the EHC Plan / last annual

review? [ Yes M No
Support/intervention Size of Group Where Slizzltohn How often
Small group social 3 Outside 0.30 Weekly
communication skills of class

intervention

Sensory and/or Physical

Curr_ent Commentary (this is individual description of the child's

Profile of Need Profile special educational needs and their circumstances - not
Score merely a cut & paste of the descriptor in the profile
(0-4) document)

Physical 0 No concerns

Hearing 0 No concerns

Helen has a congenital eye movement disorder. The
Vision and Hearing Team visit in school. She used
Vision 0 to need encouraging to use a bookmark and/or
reading window but is now happier to read without
this.

Special Educational Needs
(from current EHC Plan and any additions from previous annual reviews):
Helen's has a visual impairment that causes her eye muscles to contract when they
shouldn't. Her right eye tends to wander towards her nose at times. Her visual field,
both left and right, can be reduced but she is learning to will turn her head in order to
see better.

Helen has limited self-care skills and adults have to help her out with most aspects of
her self-care (washing, brushing teeth etc).
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Long term outcomes
(from current EHC Plan and any additions from previous annual reviews):

Outcome Outcome No longer
met ongoing relevant
Be able to independently follow some ] L]

strategies to ensure she has seen all the
available visual input.

Take more responsibility for her self-care O] [
routines such as dressing herself and
cleaning her teeth independently.

o o o g g o
o o o 4o g o
o o o o g o

Strengths and Progress made towards long term and medium / short term
targets

Pupils views

Parental views
It can be a battle with Helen to manage her self-care, but she is able to do so.

Educational Placement views

Helen has used a bookmark and reading window but now prefers not to use these and
is tracking words more confidently without them. She likes to sit at the back of the
class so there are no people behind her but sits face on to the board and the teacher.
She can articulate why she needs to keep clean, even if she isn't particularly motivated
to do so.

Other professional views
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Support / intervention being provided (outside of OAP):
Ha§ the provision (support) changed since the EHC Plan / last annual Myes FNo
review?
Support/intervention Size of Group Where Slizzlt%n How often
Prompts to complete self- 1 N/A N/A N/A
care routines eg washing
hands
Adjustments to visual 1 N/A N/A N/A
materials ensuring
accessibility

3b. Preparing for Adulthood

In preparation for transition into Year 7, we start to focus on the Preparing for
Adulthood (PfA) areas and outcomes should be focused on the four PfA areas:

> Education, training and employment (getting ready for employment or
other meaningful activity)

» Friends, relationships and community (friends, relationships and being
part of a community)

> Developing independence (developing independence skills, finding
somewhere to live and getting good support)

» Good health (achieving as healthy a life as possible)

Please see the annual review guidance when completing this section

Education, Training and Employment

Strengths / SEN in e Helen can follow simple or familiar two/three step

this area: instructions when calm.
e She can read a range of texts at the appropriate level
and gather information from texts.
e Helen is confident in her maths and can solve problems
using all four operations with numbers up to 100.
PfA Profile of Description of young person's support needs and circumstances

Support Score (0-3)

e Helen is a reluctant writer, unless on a topic of interest.

e She will need support complete any formal application

I forms.

e Her attention and preference for following her own
agenda will be a barrier to her accessing learning.
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Suggested Long Term Outcomes:

To use language to communicate her needs, preferences and opinions in a
range of contexts.

2. | Follow a set of instructions independently.

Attend in a group or whole class learning situation for 20-30 minutes depending
on the subject.

4. | Develop her maths skills to access accredited qualifications.

Be able to write for a range of purposes eg filling out forms, sending an email
etc.

6. | Learn to touch type to enable her to write more fluently.

Short term outcomes for the next year (steps to meet suggested long-term
outcomes):
1. | To develop her subject vocabulary to support her understanding

2. | Start to develop her computer skills ready for transition to secondary school.

3. | Show active listen skills for 10 minutes on a topic not of her interest.

Friends, Relationships and Community

Strengths / SEN in e Helen's tolerance in community areas is increasing if she

this area: is prepared for where she is going.
¢ She can be warm and affectionate towards adults she
has a good relationship with.
¢ If in the right frame of mind, Helen can be nurturing
towards younger children.
PfA Profile of Description of young person's support needs and circumstances

Support Score (0-3)

e When Helen is upset, she can be extremely rude to an
adult.

¢ In the community she is wary of strangers so would not
talk to a shop keeper or bus driver.
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Suggested Long Term Outcomes:

Know how to approach and seek help from unfamiliar adults in school and the
community, including phoning the emergency services.

Have strategies to manage disappointment, such as seeking a safe place,
preferred activity with reduced reliance on adults.

3. | Develop and maintain peer relationships and friendships.

Short term outcomes for the next year (steps to meet suggested long-term
outcomes):
1. | To start to understand who may be a 'safe' adult in the community.

2. | To start t recognise when feeling disappointment independently.

3.
4,
5.
Developing Independence
Strengths / SEN in e In alearning environment, Helen can articulate some
this area: rules for keeping safe in the community and online,
including road safety.
¢ She knows that you have to have enough money to by
something.
¢ Helen can make herself toast and a drink of squash.
e She can carry out self-care tasks, but requires prompts.
PfA Profile of Description of young person's support needs and circumstances

Support Score (0-3)

Helen is unable to put into practice her learnt knowledge
regarding being safe in the community. She cannot travel

1 independently. She lacks enough time awareness to recognise
when 30 minutes has passed, for example. She cannot tell the
time either on a digital or analogue clock. She cannot budget
or save money.
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Suggested Long Term Outcomes:

Be responsible for her self-care needs, including hygiene routines especially
moving into puberty.

2. | Be able to travel to school independently

3. | Be able to tell the time on a digital clock.

Short term outcomes for the next year (steps to meet suggested long-term
outcomes):
1. | Understand the importance of maintaining good hygiene

2. | Understand and implement road safety

Good Health

Strengths / SEN in | Helen is starting to manage her visual difficulties with
this area: increasing independence.

PfA Profile of Description of young person's support needs and circumstances
Support Score (0-3)

Helen doesn't understand healthy eating and will only eat what
she likes and will not try new foods. She doesn't understand
the importance of staying physically active. She is likely to find
2 sex education quite difficult to understand as she has quite an
immature view and describes it as 'gross'.

Suggested Long Term Outcomes:
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Manage her own visual needs with more independence eg choosing the right
seating location or font size for text.

2. | Have an understanding about having a healthy lifestyle.

Short term outcomes for the next year (steps to meet suggested long-term
outcomes):

1. | Engage in PSHE lessons.

3c. Review of Health Needs, Outcomes and Provision

Have there been any changes in this area [~ Yes (please specificy below)
since the EHC Plan was issued or the last
Annual Review (whichever is sooner)? M No
Health Need/ Diagnosis Progress Made and Comments

Autistic Spectrum Disorder Helen's epilepsy is currently described
Speech and Language Delay as dormant and she is not medicated.
Visual Impairment There are risks that seizures may
Language disorder in association with resume over the next few years.
ASD.
Epilepsy

Health Provision
Helen has annual reviews for her epilepsy.

Health Outcomes

None

The following supporting reports are attached:
Name of Report Date of report
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3d. Review of Social Care Needs, Provision and Outcomes.
(Through Social Care or Targeted Early Help involvement or FSP)

Is the child subject to a Care Order (where the Local M Yes ¥ No
Authority shares parental responsibility?)
Is the child accommodated under Section 20 of the
Children Act 19897 [lves FiNo

Have there been any changes in this area [~ Yes (please specificy below)

since the EHC Plan was issued or the last

Annual Review (whichever is sooner)? M No
Social Care Needs Progress Made and Comments

Social Care Provision

Social Care Outcomes

Details of current Lead Professional

(to include worker's name, email and nature of
involvement eg Child In Need Plan, Child
Protection Plan, Early Help)

The following supporting reports are attached:

Name of Report Date of report

Are there any unmet social or care needs identified [~ Yes (please specificy below)
through this annual review?
V" No

If yes, what action has been taken, eg has a Family
Support Plan been considered?

3e. Additional factors influencing my progress

Educational Placement
None

Please note if
attendance is
cause for concern
and action taken

Outside of my Educational Placement
Parents have recently separated which has impacted Helen.
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Section 4: Attainment

4a. Attainment
Please provide details of curriculum levels, demonstrating both current attainment and rates of progress.

NC Year 1 2 3 4 5 6 7 8 9 10 11
TA SATS

Reading PK2 PKS PK5 B

Writing PK2 PKS PK4 PK6

Science

Maths PK4 WTS WTS WTS

Please include an explanation of how you record your attainment so that there is clarity of how you measure progress.

PK = Pre-Key Stage
B = Below

WTS = Working towards Standard
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5. Support, Placement and Recommendations for the

Coming Year

5a. Personal Budget

Does pupil receive a personal budget for
Education or Transport?

[~ Yes

[¥ No

If yes, please give details:

Are any changes to the personal budget
recommended?

[~ Yes

[~ No

If yes, please provide details and any
supporting evidence

If there is no personal budget in place, is one
requested? (please see information sheet on
Personal Budgets available on the Local
Offer)

[~ Yes

¥ No

If yes, please provide full details of the
request.

5b. Placement & Banding

Does the current placement remain appropriate?

¥ Yes [ No

If a change of placement is being recommended, please give clear reasons why.

Does the banding remain V" Yes
appropriate? ™ No

If no, recommended
new banding

If new banding recommended please specify the recommended provision required, which

is over or under the current banding:

For pupils in -,
please indicate parental
preference for secondary
school

Hope Secondary Academy
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5c. Transition Planning
What considerations will need to be put in place for the next academic year?

Consider what may be required for transition to secondary provision

Helen will need:

- Additional visits to the new school

- Photos of her teachers / building / important areas

- 'Exit' card initially so that she can leave classrooms earlier than peers so to
avoid busy corridors (this can be reviewed as she gets used to moving
around school.

- Visual timetable

- A'one page' profile to share with her new teachers.

5d. Primary Need & Secondary Need

Please state the identified primary and Primary
secondary special education need provided

by the SEN team (see guidance notes) Secondary _

Do these remain appropriate?

[“Yes ¥ No

If no, please state suggested special
educational need (this will need to be
confirmed by the SEN Team before any
records are changed)

Primary

ASD
Secondary -

Comments

Does pupil still require an
EHC Plan?

Is it recommended that the
EHC Plan is amended?

Is a re-assessment
recommended?

Is any further action
required for parent/carer or
education placement?

For phase transfer
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5f. Any differing recommendations or additional comments

5g. Submission
By submitting this report to the Local Authority, | can confirm
that the form has been shared with parent(s) / carer(s).

Form Completed by | Ms Smith

Role SENCO Date 09/10/2024

Check list of Supporting Documents submitted:

Child views Yes Parent / carer views | Yes

Other reports listed Health reports listed

in section 1b - in section 3¢ -
. Supporting

Social care reports .

listed in section 3d - g\ggir::: fBol: dget -

Transition Plan N/A Other N/A

Please circulate the final annual review report, together with any supporting
records /information, no later than 2 weeks from the date of the review
meeting, to the SEN Team, parents and all professionals invited to the
review meeting.

The content of this annual review report may be used as the evidence to
amend the Education, Health and Care Plan. It may also be used as evidence
for an appeal to the First Tier Tribunal - Special Educational Needs and
Disability.

All paperwork should be sent electronically to the SEN Team. Where
possible, please use SSE when sending the AR paperwork and email
sen.education@ portsmouthcc.gov.uk to inform that the report has been
uploaded.
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EXAMPLE Annual Review (Form C)

for a child / young person subject to an
Education, Health and Care Plan (EHC Plan)

Date of the final EHC Plan or Final

Amended EHC Plan 28/06/2022
Date of last annual review (if

applicable) 17/07/2024
Date of current review meeting 06/06/2025

Name of School / College / Training
provider

Hope Secondary Academy

Are any changes recommended?

[J Banding ] Placement [ Primary / secondary need [] Cease to maintain

Other (please state briefly)

Section 1: Background Information

1a. My details and family details

First Name Simon Last Name Campbell

Date of Birth 03/09/2010 Year Group Year 9

Home address | 52 Queenstown Road, Portsmouth POX XXX

Email address of student in Year 12 or
above (this will be required by the SEN Team N/A
for all future communication)

Names of parent(s) / carer(s) including title Ms Liza Campbell

Email address of parent / carer (this will be

required by the SEN Team for all future CampbellL89@email.co.uk
communication)
Telephone Number of parent / carer 0777 XXXXXXX

Address of parent(s) / carer(s) if different to N/A
above
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1b. People Involved?

List all those invited to, and indicate if present at, the annual review meeting
Indicate
Details (including job title, if
Name telephone number and e- present Written contribution provided?
mail) at
meeting
Report name Date of report
Simon X Young 23/05/2025
Person's
Views
Ms Campbell | Mother X None
Mr Morgan SENCO, X
JMorgan@Hope.sch.uk
Miss Bray LSA, X
JBray@Hope.sch.uk

Section 2: Person Centred Review (Intro to Meeting)
All Annual Reviews should be carried out in 'person centred' way. The information
gathered during this part of the review meeting will inform Section 3 of the Annual
Review and should be recorded in those sections. It is suggested that the child is
encouraged to attend at the beginning of the meeting (see guidance):

5 questions to involve the young Additional questions:
person with at the review:
e What do people like and admire e What do | need to stay safe and healthy?
about me? e What is important to me now?
e What do | find difficult? e What is currently working well outside of
e What is currently working well in my my placement?
placement? e What is currently not working well in my
e What is important to me in the future? placement?
e My aspirations for the future? e What is currently not working well outside
of my placement?
e What do others feel will be important for
me in the future?
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The Preparing for Adulthood areas should also form part of the person-centred
meeting.

Any issues identified from the person centred process that is not relevant to
add elsewhere in this review?

Where does the young person (including families' view if appropriate) see
themselves in 5 years time? (think about education / employment, housing /
living arrangements etc)

Simon explained he wanted to work with computers as a gamer or on YouTube.

Mum would like Simon to be at college doing a computer course to develop his skills
further. He is great with data and numbers - if he finds his way at college he will fly.
Mum says that Simon doesn't see further than next week in terms of the future but
that he knows he wants to work in the area of digital.

Mum would like Simon to be able to live independently in the future.

Section 3: Progress Made and Support Provided and

Outcomes for the Coming Year
Please see the guidance when completing this section -
additions should be highlighted yellow and ﬁ highlighted blue
to indicate changes to the EHC Plan / last annual review

3a. What is working well and agreed outcomes for the coming year
Using the information collected during Section 2, provide views of those present on progress made
towards the stated outcomes in the Education, Health and Care Plan. This should include evidence
to show how the support provided is helping to achieve those outcomes.

Education, Training and Employment

PfA Profile of Description of young person's support needs and circumstances
Support Score (0-3)

Simon requires 1:1 support throughout the day and this enables
him to better manage his emotions and his frustrations. It also
3 enable him to better engage with learning tasks and to have

timely prompts to do so. Simons needs are such that he can
become very panicked if his usual trusted members of staff are
not available.
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Curr_ent Commentary (this is individual description of the child's
Profile of Need zroflle special educational needs and their circumstances - not
core merely a cut & paste of the descriptor in the profile
(0-4) document)

SEMH needs can cause Simon to be reluctant to
engage in work, he has very low self-esteem and
can withdraw from a task he perceives to be too
difficult or that he may fail at.

Simon also has developmental language disorder
Cognitive Ability 0 which affects his ability to understand, process and
use language across all areas of the curriculum.
Due to his SEMH and communication needs,
Simon is working two years below age related
expectations in all subjects. He makes steady
progress with evidence-based intervention to
support his learning.

Specific Learning 0

Difficulties No concerns

Developmental language disorder impacts on
functional communication with unfamiliar adults
and other children. Requires additional support by
Speech & Language | fi teaching staff. Some difficult accessing the
curriculum at age appropriate level as he is often
unable to understand the language and respond to
higher order questions and inference.

Special Educational Needs
(from current EHC Plan and any additions from previous annual reviews):
Simon is working below age related expectations. At the time of the Year 6 Annual
Review, Simon was working at the expected level for a Year 4 pupil in reading,
writing and maths. In year 9, Simon is making steady progress and has maintained
the gap in his learning to his peers.

Simon has developmental language disorder which affects his ability to understand,
process and use language across all areas of the curriculum.

Long term outcomes
(from current EHC Plan and any additions from previous annual reviews):

Outcome No longer New
Outcome met .
ongoing relevant outcome
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Be able to independently ] L] L]
access learning and make
expected progress.

Be able to use inference and O ] [
deduction so that he can fully
access learning and clearly
explain his thinking and
reasoning.

Have developed his problem- O L] (]
solving skills so that he can
interpret and complete given
tasks independently.

Be able to apply behaviour L] ] L]

for learning strategies so that

he can access the classroom

with increasing

independence.

Be able to use technology to O O] ]

record his ideas and work.
(] Ul ] (]
(] Ul ] (]
[ O ] ]

Strengths and Progress made towards long term and medium / short term
targets

Student views
Simon says that ways to help him cope with failure and stress are helpful.

Parental/Supporter views

Simon would rather play his computer and mum says that he gets upset if she
'interrupts' his bubble. She has to find a way of doing so that he does not respond in
a confrontational way. Simon does go to homework club to complete his homework
and mum supports this.

Mum says that Simon has a good relationship with the core staff who work with him
and that 'when he likes someone, he likes them forever'. Mum also says that Simon
is now understanding sarcasm and he is telling jokes, this is a big step to his
understanding less explicit emotion.

Educational Placement views

Spring Term:

History - Simon uses sentences starters sometimes in class but is able to work out
what he needs to write for himself.
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Maths - Simon has worked well on trying to build up his confidence and
communication with me this will help his future.

Spanish - Simon is developing his independence in Spanish and exploring new
friendship. His listening is improving, and he can identify key words. He is growing
in confidence in reading short simple texts.

PSHE - When Simon was without an LSA, he really struggled. He froze but was
clearly dysregulated with fists clenched and head on desk. With an LSA, Simon
engages well.

Other professional views

Short term outcomes for the next year (steps to meet long-term outcomes):
1. | To begin to recognise implicit information as opposed to explicit in text.

2. | With support, to transfer his burgeoning ability to understand nuance from home
to school.

3. | To use taught strategies to manage failure and making mistakes.

4. | To develop his growth mindset so that Simon can also learning from mistakes
made, with support.

5.

Support / intervention being provided (outside of OAP):
Has the provision (support) changed since the EHC Plan / last annual - 3
review? Yes No

. . Session

Support/Intervention Size of Group Where length How often
LSA support (core lessons) 1:1 In class 1:00 15x week
LSA support (remainder of 14 In class 1:00 5x week
lessons)
Life skills eg touch typing 1:4 Withdrawn 0:30 1x week
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Friends, Relationships and Community
PfA Profile of Support | Description of young person's support needs and circumstances
Score (0-3)

Simon finds social times and socialising itself to be very

3 challenging. He does not wish to socialise or engage with others
and is unable to do so without support, even with support he still
finds it very challenging.

Current

Profile
Profile of Need Score

Commentary (this is individual description of the child's
special educational needs and their circumstances - not
merely a cut & paste of the descriptor in the profile

(0 - 4) document)

Significant difficulties managing emotions and
behaviours which leads to frequent difficult
behaviour. Simon cannot self-regulate his own
emotions; he requires a high level of adult support to
process how he is feeling and to engage in
proportionate responses to social situations. He is
unable to calm without support.

Occasionally he can become physically and verbally
Social and Emotional | § aggressive to adults and peers when heightened.

Simon finds the mainstream class overwhelming; he
is becoming more aware of his differences and this
can negatively affect his confidence and
consequently his ability to engage in work.

Simon is beginning to understand that making a
mistake is not a bad thing and mum has been
supporting him with this at home.

Simon has some difficulties with a change in routine,
he will ask lots of questions repeatedly due to
anxiety, he seeks constant reassurance.

He often shows inappropriate responses in social
situations, he will say what he is thinking and doesn't
Interaction 2 adapt his behaviour according to this environment or
who he is with. He show disproportionate
responses to social situations and often assumes
that people are thinking badly of him, he will then
become defensive. He has difficulties interacting
with his peers, if the game doesn't go his way, he
will get angry and storm off.
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Simon engages with peers in the nurture group that
he accesses on a daily basis. He has high level of
support to facilitate friendships and his relationships
with his peers is on a superficial level. When in
mainstream lessons, he doesn't engage with any
peers.

Simon struggles to engage in a two-way
conversation with people who are less familiar to
him particularly when it doesn't centre around his
interests as the conversation is less predictable for
him. He doesn't adhere to or understand social
nuances, body language or sarcasm/idioms,
particularly with people who are not familiar with
him.

Simon has some adverse responses to loud noises,
he becomes agitated and may panic as a response.
He is engaging in sensory seeking behaviour more
frequently, this seems to coincide with times when
he is anxious or heightened - pronounced rocking,
flapping and making humming noises, moving his
head side to side whilst looking up, bouncing and
jumping up and down when he is excited. Struggles
to sit still and needs adjustments made so that he
can fidget/fiddle.

Sensory Reactivity 2

Special Educational Needs
(from current EHC Plan and any additions from previous annual reviews):
Simon has a moderate to severe language disorder and social communication
difficulties.

He continues to have some difficulties using language in context. He finds it difficult to
use language to negotiate or express complex thoughts and ideas (eg to persuade or
encourage).

Simon continues to have difficulties with vocabulary.

He needs to follow a set routine and becomes distressed when this is not followed or
when he is tired. When this happens, he refuses to comply with instructions and
expectations. He flaps his hands when he is excited or distressed.

Simon displays intense eye contact. He has no awareness of personal space and be
overly affectionate with others.
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He is still reliant on adults support him in play situations as he struggles to deal with
things he sees as unfair. He finds it difficult to read other's emotions correctly. He
cannot manage these situations with his words and instead will cry uncontrollably until
an adult intervenes.

Simon's level of engagement during adult directed and non-preferred activities is
dependent upon his mood.

He can show extreme responses to minor triggers on occasion, which can lead to
emotional meltdowns, hitting or throwing objects.

Simon presents with some adverse responses to loud noises, he becomes agitated
and may panic as a response.

He will engage in sensory seeking behaviours which coincides when he is anxious or
heightened.

Long term outcomes
(from current EHC Plan and any additions from previous annual reviews):

Outcome No longer New
Outcome met .
ongoing relevant outcome
Be able to communicate his ] ] ]

ideas, thoughts and feelings
appropriately to a range of
adults and peers across a
range of contexts.

Be able to sustain a O ] ]
reciprocal conversation with
adults and peers about a
range of topics.

Have developed self- O ] ]
regulatory emotional and
coping strategies so that he is
able to recognise when he
feels angry and implement a
strategy to calm
independently.

Be able to talk about himself [ ] ]
in positive terms and describe
what he is good at.

Develop social strategies so ] X L] L]
that he can resolve a conflict,
negotiate and compromise
with peers without adult
support.

Be able to recognise what O X L] 0
makes him feel comfortable
and uncomfortable and how
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to respond appropriately to
peer pressure.

Be able to accept that other O L] (]
people have different ideas,
beliefs and opinions.

Strengths and Progress made towards long term and medium / short term
targets

Student views

It has been good with ELSA.

Parental/Supporter views

Towards the end of the year, he has been getting much better. He is not going straight
to anger and has adapted much better to situations. Simon goes to Buddy Club at
lunch because he doesn't like the hustle and bustle of lunchtime and the queues.

Educational Placement views

Spring Term:

RE - Simon is very academically able in RE. He has achieved good grades and all the
work is his own, he will ask his LSA for reassurance. He is getting more confident at
putting his hand up to answer a question. He struggles to socially engage with peers in
class.

History - He works well with his LSA and always discusses his ideas.

Maths - He is getting better at offering solutions and accepting feedback about his
work. He is very able in maths and progressing well.

Simon has been making excellent use of the school's new sensory room - he is
recognising when he needs to access it and is able to regulate himself in his own time
with support from a trusted adult being nearby.

Other professional views

Short term outcomes for the next year (steps to meet long-term outcomes):
1. | For Simon to use taught strategies to manage the emotions he now recognises
in different situations eg to transfer skills between different environments.

2. | To begin to be more independent as we enter Year 10 in terms of seeking
support when he recognises that he needs it.

3. | To embed his use of the sensory room and to know which resources in it best
suits his own needs.

Page 64|90



Portsmouth

CITY COUNCIL

4. | To take part in conversation and moving conversations forward with support
initially.

Support / intervention being provided (outside of OAP):

Has the provision (support) changed since the EHC Plan / last annual - v

review? Yes No

Support/intervention Size of Group Where Sizzzi&n How often

ELSA 1 Out of 0.30 weekly
class

SEMH Intervention 4 Out of 0.60 6x weekly
class

Developing Independence

PfA Profile of Description of young person's support needs and
Support Score (0- circumstances
3)

Simon has made progress in this area, and he is recognising the
importance of maintaining personal hygiene and the effects of

o not doing so. He has also developed independence in cooking
and some life skills.
Curr.ent Commentary (this is individual description of the child's
Profile of Need groflle special educational needs and their circumstances - not
core merely a cut & paste of the descriptor in the profile
(0 - 4) document)

Special Educational Needs
(from current EHC Plan and any additions from previous annual reviews):

Simon's independent living skills are immature for his age.

Whilst he can walk to school, he is not an independent traveller outside of school.
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Long term outcomes
(from current EHC Plan and any additions from previous annual reviews):

Outcome No longer New
Outcome met .
ongoing relevant outcome
Be able to organise himself O ] 0

and get everything ready for
the day independently.

Be able to prepare simple Ul ] (]
meals for himself for the day.

Manage his own personal ] (]
hygiene needs.
Be able to use public U] ] ]
transport or travel on foot to
local amenities independently
To be able to plan and make ] O ]
a main family meal.
O O O O
O O O O
O O O O

Strengths and Progress made towards long term and medium / short term
targets

Student views
| have made scones and pizza and enjoyed doing that.

Parental/Supporter views

Simon is questioning why he has to get his hair cut if it will only grow again. He has
even asked how to use the airfryer with mum and helping her out. Hygiene is getting
better but he does need the occasional prompt. He is doing really well and sometimes
helps his sister make things. He is making his own packed lunch each day. When he
is hungry he will make himself a snack.

Educational Placement views
Spring term -
Maths - He is getting better at trying to complete homework.

Other professional views

Short term outcomes for the next year (steps to meet long-term outcomes):
1. | To embed through life lessons in nurture the understanding of hygiene.
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2. | To plan a journey to a local amenity outside of school.

Support / intervention being provided (outside of OAP):

Ir-éa§ ths provision (support) changed since the EHC Plan / last annual Cves FNo

view?

Support/intervention Size of Group Where S;:zzl&n How often
Life skills 1 Outside 0.60 1x weekly

of class

Good Health

PfA Profile of Description of young person's support needs and
Support Score (0- circumstances
3)

Simon requires some support in this area and would not be able
i to manage his health needs independently yet, however this
should be possible in the future.

Curr.ent Commentary (this is individual description of the child's
Profile of Need Profile special educational needs and their circumstances - not
Score merely a cut & paste of the descriptor in the profile
(0-4) document)
Physical 0 No concerns
Hearing 0 No concerns
Vision 0 No concerns
Simon has incredibly low self-esteem and
Mental Health 2 confidence. He lacks resilience. He has difficulty
managing his emotions and in the past has self-
harmed. Simon's emotional state can be very
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variable and it is hard to ascertain the reasons and
Simon can only express partly what the issue is.

Special Educational Needs
(from current EHC Plan and any additions from previous annual reviews):

Simon doesn't want others to look at him but will inadvertently draws attention to
himself when he is dysregulated.

He has low self-esteem and confidence which can impact on his progress and
independence as he is always seeking reassurance. He can be reluctant to engage in
work; and can withdraw from tasks he perceives to be too difficult or that he might fail
at.

Long term outcomes
(from current EHC Plan and any additions from previous annual reviews):
o Outcome No longer New
utcome met .
ongoing relevant outcome
Be able to apply strategies to O] ] 0
manage his anxieties around
failure so that he can
persevere with challenging
tasks.
(] Ul ] (]
[ ] ] ]
[ ] ] ]
[ Ul (] (]
[ ] ] ]
[ ] ] ]
[ Ul (] (]

Strengths and Progress made towards long term and medium / short term
targets

Student views

Parental/Supporter views
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He has been trying new foods and developing his palate. Simon used to hurt himself
but doesn't do this anymore and has made amazing progress. | never thought he
would be able to manage in mainstream.

Educational Placement views
RE - Simon can work well independently but often leans on his LSA for reassurance.

Other professional views

Short term outcomes for the next year (steps to meet long-term outcomes): \
1. | To engage in positive self-talk with support, using taught strategies.

Support / intervention being provided (outside of OAP):

Hag th(; provision (support) changed since the EHC Plan / last annual Cves F o

review?

Support/intervention Size of Group Where slzzzlt?nn How often
LSA support in lessons for 1 In class When When
reassurance required required

3b. Review of Health Needs, Outcomes and Provision

Have there been any changes in this area [~ Yes (please specificy below)
since the EHC Plan was issued or the last
Annual Review (whichever is sooner)? ¥ No
Health Need/ Diagnosis Progress Made and Comments

ASD diagnosis with associated
moderate to severe language disorder
and social communication difficulties.
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Health Provision
No health provision was identified during the annual review process.

Health Outcomes

The following supporting reports are attached:

Name of Report Date of report

Learning Disability Annual Health Check for 14+
Your child/young person may be entitled to a Learning Disability Annual Health
Check from age 14 onwards.

"A learning disability is a reduced intellectual ability and difficulty with everyday
activities and affects someone for their whole life. People with a learning disability
tend to take longer to learn and may need support to develop new skills, understand
complicated information and interact with other people.”

Please check with your child/young person's GP to find out if they are eligible for this
service.

For further information:
https://www.mencap.org.uk/advice-and-support/health/learning-disability-register

https://www.nhs.uk/conditions/learning-disabilities/annual-health-checks/

3c. Review of Social Care Needs, Provision and Outcomes.

(Through Social Care or Targeted Early Help involvement or FSP)

Is the child subject to a Care Order (where the Local M Yes ¥ No
Authority shares parental responsibility?)

Is the child accommodated under Section 20 of the
Children Act 19897 [Cyes PN
Have there been any changes in this area [~ Yes (please specificy below)
since the EHC Plan was issued or the last
Annual Review (whichever is sooner)? ¥ No

Social Care Needs Progress Made and Comments
There are no social care needs
identified in the EHC Plan.

Social Care Provision

Social Care Outcomes
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Details of current Lead Professional

(to include worker's name, email and nature of
involvement eg Child In Need Plan, Child
Protection Plan, Early Help)

The following supporting reports are attached:

Name of Report Date of report

Are there any unmet social or care needs identified [~ Yes (please specificy below)
through this annual review?
¥ No

If yes, what action has been taken, eg has a Family
Support Plan been considered?

3d. Additional factors influencing my progress

Educational Placement
None

Please note if
attendance is
cause for concern
and action taken

Outside of my Educational Placement
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4a. Attainment
Please provide details of curriculum levels, demonstrating both current attainment and rates of progress.

NCIL

NC Year

Reading Writing Science Maths
5 Emerging Year 4 | Emerging Year 4 Emerging Year 4
6 Emerging Year 4 | Emerging Year 4 Emerging Year 4
English Science Maths

7 WB WB WB

8 WB Working towards WB

9 WB WB WB

10

1

clarity of how you measure progress.

Please include an explanation of how you record your attainment (above) so that there is

WB = Working below

Post 16 -

Course

Details of Progress

On track to pass?
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5. Support, Placement and Recommendations for the Coming Year

5a. Personal Budget
Does student receive a personal budget for
Education or Transport? " Yes ¥ No

If yes, please give details:

Are any changes to the personal budget
recommended? T Yes [ No

If yes, please provide details and any
supporting evidence

If there is no personal budget in place, is one
requested? (please see information sheet on 7
Personal Budgets available on the Local Offer) [Myes FiNo

If yes, please provide full details of the
request.

5b. Placement & Banding

Does the current placement remain appropriate? ¥ Yes [ No

If a change of placement is being recommended, please give clear reasons why.

If applicable, does the
banding remain [ Yes
appropriate?
If new banding recommended please specify the recommended provision required, which is
over or under the current banding:

If no, recommended
Line new banding

For students in Year 8 and

, please confirm that
the student has received Guidance is delivered termly during PSHE
Careers Guidance (and the
date when this took place).
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W_, there is a Vocational Profile to complete before the annual review.
This can be accessed from the Local Offer and completed with assistance from school or
home. www.portsmouthlocaloffer.org - search for 'Vocational Profile'

If the student is in Year 10
&1, please indicate
preference for Post 16
placement

For Post 16 students -
please provide details of
the plans for next year eg
intended course, change of
college or training/ work
placement etc (even if
remaining on current

course).

A copy of the Progression Plan (and any review) is

attached to this report

[ No

[ Yes

5¢. Transition Plannin

placement.

What considerations will need to be put in place for the next academic year?

Consider what may be required for transition to the next year group, key stage or new education

5d. Primary Need & Secondary Need

Please state the identified primary and
secondary special education need provided

Primary

by the SEN team (see guidance notes)

Please select

Do these remain appropriate?

[“Yes ¥ No

records are changed)

If no, please state suggested special
educational need (this will need to be
confirmed by the SEN Team before any

Primary

Secondary
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5e. Recommendation

Comments

Does student still require an
EHC Plan?

Is it recommended that the
EHC Plan is amended?

Is a re-assessment
recommended?

Is any further action
required for parent/carer or
education placement?

5g. Submission

By submitting this report to the Local Authority, | can confirm that
the form has been shared with parent(s) / carer(s) & young person
(if over 16).

Form Completed by | Mr Morgan

SENCO
Role Date 10/06/2025

Check list of Supporting Documents submitted:

Student views Parent / carer views

Other reports listed
in section 1b

in section 3a

No
Health reports listed -
N/A

Social care reports N/A Supporting evidence
listed in section 3b for Personal Budget

Transition Plan N/A Other N/A

Please circulate the final annual review report, together with any supporting records /information,
no later than 2 weeks from the date of the review meeting, to the SEN Team, parents and all
professionals invited to the review meeting.
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The content of this annual review report may be used as the evidence to amend the Education,
Health and Care Plan. It may also be used as evidence for an appeal to the First Tier Tribunal -
Special Educational Needs and Disability.

All paperwork should be sent electronically to the SEN Team. Where possible, please use SSE when

sending the AR paperwork and email sen.education@ portsmouthcc.gov.uk to inform that the report
has been uploaded.
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Preparing for Adulthood - Guidance when considering outcomes

Typical stages for children and young people:

Education, Training and Employment Follow instructions

Adapt to new environments

Play with other children

Do real world play (eg builder / doctor / teacher etc)

Friends, relationships and community Make friends

Have social interaction

Shows an interest in others

Play and work alongside others

Begin to recognise other people may have different ideas, thoughts and feelings.
Begin to build and maintain relationships (this could be with an adult, two children a
small group or unfamiliar people).

Go onvisits / day trips.

Developing Independence Feed and drink

Recognise the need to use the toilet.

Ask to go to the toilet.

Recognise the need to wash their hands and know why this is important.
Do real world play (eg cooking, DIY, cleaning)

Identify their own clothing.

Get dressed and undressed with support or on their own.

Brush their teeth with support or on their own.

Make choices.

Good health Recognise feelings when they feel unwell or are in pain.
Develop good bedtime routines with support.
Recognise, name and eat a range of foods with different textures and flavours.
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Begin to categorise food eg fruit, vegetables, meat.
Begin to learn where their food comes from eg plant or animal.
Begin to understand how importantitis to drink and stay hydrated.

Begin to understand the difference between health and unhealthy foods.

Begin to understand the importance of brushing their teeth.

Education, Training and Employment

Learning and doing:
e Numeracy
e Realworld visits eg fire station, farm etc
e Be able to answer "What do you want to be when you grow up?"
e Meeting role models

Friends, relationships and community

Team playing

Going to after school clubs

Doing weekend activities

Making friends and having a friendship group.

Developing Independence

Wash themselves
Brush their teeth

Tell the time

Pay in shops with help

Good health

Make choices about what they eat.
Have physical exercise

Education, Training and Employment

Talk about different careers and education options
Start to build a personal profile of interest and ambitions

Friends, relationships and community

Go to youth and after school clubs
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Learn how to be safe on and offline
Know their local area

Walk short distances alone

Make and have friendships
Understand what bullying is
Manage change.

Developing Independence

Have sleepovers and go on residential trips
Cook at school and home.

Understand money - paying for items.

Go shopping.

Move around the school independently.
Starting to travel train.

Understand transport and road signs.

Good health

Manage minor health needs eg asthma
Can tell you about any pain or health problems.

Education, Training and Employment

Transition to new settings.

Developing skills and ways of thinking which set them up and prepare them for GCSEs in
the future.

Developing the ability to anticipate and plan for the future.

Beginning to develop self-regulation skills

Experiencing a greater sense of responsibility.

Having an increased attention span but change interests often.

Exploring different careers.

Friends, relationships and community

Forming strong and complex friendships.

Making decisions about how to spend their free time.
Exploring identity through hair, clothing, hobbies and friends.
Dedicating more time to hobbies.
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Understanding how to stay safe online.

Developing Independence

Having travel training.

Socialising unsupervised in town and in the local community.
Making decisions about what to spend their money on.
Making their own food.

Opening own bank account / use a bank card.

Confident in the home environment alone.

Good health

Receiving / understanding sex education.

Education, Training and Employment

Choosing GCSE options.
Considering Post 16 options - visiting college open days.
Apply to post 16 options.

Friends, relationships and community

Able to think about how existing friendships can be kept and developed.

Taking part in leisure activities.

Developing Independence

Being able to travel, budget, cook, clean etc.
Start thinking about where you might want to life as an adult.
Carrying out small errands for the family eg shopping.

Good health

Be able to understand and apply PSHE learning.

Education, Training and Employment

Consider all options (and apply for) for post college:
e Supported employment
e Apprenticeships
e Work-based learning
e Work-related learning at college
e Paid work
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e Self-employment
e Higher education
e Volunteering
Understand the benefits you may be entitled to claim.

Friends, relationships and community

Able to access local community spaces eg libraries.
Consider extracurricular activities, including time spent away from home and local area.

Developing Independence

Independent with all household chores.

Can plan a holiday independently.

Learn to drive.

Be able to manage own money / access bank via online banking.

Good health

Be able to manage health needs independently and make and attend a doctor
appointment.
Understand about making healthy life choices.

Education, Training and Employment

e Have decided where they would like to continue their post 16 education /
identified a post-16 pathway.

e Be able to make an application to college.

e Have achieved the necessary qualifications to progress onto the college / training
course of their choosing.

e Is able to organise their belongings / follow their timetable independently / with
support.

e Have functional reading skills so they can read emails and important
communication.

e Follow whole class / individual instructions independently / with support.

e Be able to transfer their learning from different situations.
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Be able to experience a sense of belonging within their school placement.
Comply with rules and routines independently / with support.

Be able to communicate effectively with peers and a range of staff.

Be able to use recognise the best method to record their work and seek support
appropriately (if writing is challenging due to specific learning difficulties).

Friends, relationships and community

Have developed / maintained family and other personal relationships.

Be able to socialise outside of the family home / attend clubs independently /
with support.

Is able to make a choice about how to spend their free time independently / with
support.

Be able to stay safe in the community independently / with support.

Knows where to go for help when out and how to use the emergency services.
Knows the risks / is able to keep themselves safe online.

Developing Independence

Be able to plan and travel to school independently / with support.

Is aware of road safety and can cross the road independently / with support.
Understands road signs when out in the community.

Be able to cook a meal/ make a simple snack / support an adult with cooking.
Be able to use household appliances eg hoover, washing machine.

Be able to tidy and clean their bedroom

Be able to pay for things in a shop independently / with support.

Be able to manage all their self-care needs / dressing / showering / toileting.
Has their own bank account and can make decisions about how to spend their
money.

Can tell the time on a digital / analogue clock.

Wear appropriate clothing for the weather independently / with support.

Good health

Be able to understand how to make health choices in relation to sex, drugs and
alcohol independently / with support.
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Be able to describe they are feeling unwell or in pain to an adult.

Be able to make a doctors / dentist appointment.

Be able to tell a doctor what the problem is independently / with support.

Be aware of healthy eating choices.

Eat a wide range of foods and be aware of healthy eating choices independently /
with support.

Recognise when they require a drink.

Understand the importance of staying physically active.

Being aware of / seeking support for their mental health difficulties / anxiety.
Able to manage independently / working towards independence with managing
their health need.

Being able to clean and maintain their glasses / hearing aids independently / with
support.

Feel confident using an alternative method of recording their work (if physical
need).
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Subsequent review additions / deletions example

Social and Emotional Mental Health

Curr_ent Commentary (this is individual description of the child's
Profile of Need g:::: special educational needs and their circumstances - not
merely a cut & paste of the descriptor in the profile
(0 - 4) document)

When Jack becomes angry it manifests itself as self-
harming by banging his head on his hands and
grabbing his throat.

Jack is able to join in with playground games but
struggles to understand his relationships as more
than fulfilling his needs, although there have been

Social and Emotional | 2 _
some Improvements.

There have been other improvements recently and
he is now able to recognise when things are not
going to plan in a game and he will often remove
himself from the situation. If rules of a game
changes, this makes him frustrated.

Jack has built some strong relationships with his
peers within class. He needs support to cope with
changes in routines such as if there is a different
teacher covering. He sometimes plays the 'class
clown' when working at his table to initiate an
interaction but doesn't know when to stop if other

) children are starting to become annoyed.
Interaction 2

Jack is more likely to run out of the room when he
has made a mistake or been corrected by an adult.
He is starting to be more resilient to being corrected
by an adult if he does get upset, he will bounce back
quicker and won't let it ruin the rest of his day.

He regularly plays with the same children at break.

Jack lacks self-esteem in learning situations which
Mental Health 2 does mean he will withdraw and this has impacted
his progress.

on Jack accesses sensory circuits every morning to

Sensory Reactivit .
v y help him calm and regulate.
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Special Educational Needs
(from current EHC Plan and any additions from previous annual reviews):

Jack presents with complex emotional needs which can act as a barrier to consistent
learning and learning progression. He is not yet able to identify or label his feelings.
Jack is much better at telling adults at how he is feeling. Even if he isn't ready to talk
about something straight away, he can acknowledge eg he will nod.

He has significant difficulties managing his emotions, particularly anger, anxiety and
frustration. He appears to be in a constant state of anxiety that results in emotional
outbursts and unpredictable behaviour. When his emotions are heightened, he also
finds it more difficult to express himself verbally with fluency. He relies on constant
adult emotional support and reassurance, but if this is not available he becomes hyper
vigilant and is not able to engage with the work that is presented to him. He requires
some adult emotional support with regards to growth-mind set.

He experiences low self-esteem in learning situations and often refuses to engage with
his work that he perceives as challenging meaning that he relies on adapted work he
doesn't move onto further questions. This is something that he has created as a
coping mechanism. If he is not sure or perceives they may be wrong, he may resort to
cutting corners or cheating.

Long term outcomes
(from current EHC Plan and any additions from previous annual reviews):

Outcome No longer New
Outcome met .
ongoing relevant outcome
Engage in learning activities O U [l

to develop his literacy and
numeracy skills so that he
can access the curriculum

Talk positively about his work ] [ [
and feel motivated to engage
with increasingly more
complex work.

Recognise his strengths and ] [ [
celebrate what he is capable

of doing.

Identify at least two positive (] [ [

things that happened during
his day with reduced adult
guidance.

To consistently manage his (] ] [
emotions without exiting the
classroom.
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Strengths and Progress made towards long term and medium / short term
targets

Pupils views

Parental views
Making him laugh is the quickest way to get him to bounce back from negative
emotions as it can take his mind off it.

Educational Placement views
Jack has achieved all of his short-term outcomes set at the last annual review. He is
now able to body map his emotions.

Other professional views

Short term outcomes for the next year (steps to meet long-term outcomes):

1. | To be able to regulate his feelings during outside play.

2. | To be able to regulate some negative feelings such as fear, worry and anger.

Support / intervention being provided (outside of OAP):

rHe?/?etng provision (support) changed since the EHC Plan / last annual Mves [ No
Support/intervention Size of Group Where sliizit%n How often
Social Stories 1 When
needed
ELSA 3 Out of 0.30 1x weekly
class
TA support in core lessons 2 In class 3.00 5x weekly
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Curr.ent Commentary (this is individual description of the child's
Profile of Need :::)f:;e special educational needs and their circumstances - not
merely a cut & paste of the descriptor in the profile
(0 - 4) document)

When Jack becomes angry it manifests itself as self-
harming by banging his head on his hands and
grabbing his throat.

Jack is able to join in with playground games but
struggles to understand his relationships as more
than fulfilling his needs, although there have been

Social and Emotional | 2 \
some improvements.

There have been other improvements recently and
he is now able to recognise when things are not
going to plan in a game and he will often remove
himself from the situation. If rules of a game
changes, this makes him frustrated.

Jack has built some strong relationships with his
peers within class. He needs some support to cope
with changes in routines such as if there is a
different teacher covering, although this is
improving. He sometimes plays the 'class clown'
when working at his table to initiate an interaction
but doesn't know when to stop if other children are

) starting to become annoyed.
Interaction 2

Jack is more likely to run out of the room when he
has made a mistake or been corrected by an adult.
He is starting to be more has become far more
resilient to being corrected by an adult if he does get
upset, he will bounce back quicker and won't let it
ruin the rest of his day.

He regularly plays with the same children at break.

Jack lacks self-esteem in learning situations which
Mental Health 2 does mean he will withdraw and this has impacted
his progress.
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Jack accesses sensory circuits every morning to

Sensory Reactivit 0/1 .
v y help him calm and regulate.

Special Educational Needs
(from current EHC Plan and any additions from previous annual reviews):

Jack presents with complex emotional needs which can act as a barrier to consistent
learning and learning progression. He is not yet able to identify or label his feelings.
Jack is much better at telling adults at how he is feeling. Even if he isn't ready to talk
about something straight away, he can acknowledge eg he will nod.

He has significant difficulties managing his emotions, particularly anger, anxiety and
frustration. He appears to be in a constant state of anxiety that results in emotional
outbursts and unpredictable behaviour. \When his emotions are heightened, he also
finds it more difficult to express himself verbally with fluency, however he is now
quicker to regulate and express his difficulties. He relies on constant adult emotional
support and reassurance, but if this is not available he becomes hyper vigilant and is
not able to engage with the work that is presented to him. He requires some adult
emotional support with regards to growth-mind set.

He experiences low self-esteem in learning situations and often refuses to engage with
his work that he perceives as challenging meaning that he relies on adapted work he
doesn't move onto further questions. This is something that he has created as a
coping mechanism. If he is not sure or perceives they may be wrong, he may resort to
cutting corners or cheating.

Long term outcomes
(from current EHC Plan and any additions from previous annual reviews):

Outcome No longer New
Outcome met .
ongoing relevant outcome
Engage in learning activities L] L] [

to develop his literacy and
numeracy sKkills so that he
can access the curriculum

Talk positively about his work ] L] []
and feel motivated to engage
with increasingly more
complex work.

Recognise his strengths and ] L] []
celebrate what he is capable

of doing.

Identify at least two positive ] [ [

things that happened during
his day with reduced adult
guidance.
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To consistently manage his O ] ]
emotions without exiting the
classroom.
] ] L] []
] ] L] []

Strengths and Progress made towards long term and medium / short term
targets

Pupils views

Parental views

His self-awareness of his emotions is getting better. He is maturing a lot when it
comes to learning and he was reflective and happy after a recent maths test. Although
his self-esteem is improving, he won't take part in things if he thinks he may fail.

Educational Placement views

He has managed competition in PE well so far this term. There have been
improvements in his engagement in learning and working well within his small group in
class.

Other professional views

Short term outcomes for the next year (steps to meet long-term outcomes):
1. | To talk to an adult before thinking about leaving the classroom.

Support / intervention being provided (outside of OAP):
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Has the provision (support) changed since the EHC Plan / last annual

review? ¥ Yes [ No
Support/intervention Size of Group Where Slzzzit%n How often
Social Stories 1 When
needed
ELSA 3 Out of 0.30 1x weekly
class
TA support in core lessons 23 In class 3.00 5x weekly
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